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  ABSTRACT  
 
       The Career Development of Latino Immigrant Youth 
 
               Luisa Bonifacio 
 
For many Latino immigrant children the transition from adolescence to adulthood and more 
specifically from high school to college or the workforce can be a daunting experience. Scholars 
have identified contextual factors such as family, culture, and access to academic and financial 
resources contribute significantly to the academic and career decision making of Latino 
immigrant youths (Chaves et al., 2004). Vocational psychology research literature has been 
criticized for the exclusion of diverse populations, particularly inner city youth (Medvide & 
Blustein, 2010) from career development theories. Using consensual qualitative research (CQR), 
the current study broadens the understanding of the career development of Latino immigrant 
youth by gathering 15 participant narratives from current NYC high school students. These 
interviews were audio recorded, transcribed, and analyzed using CQR methods (Hill, Knox, 
Thompson, Williams, Hess, & Ladany, 2005). The results of the study illustrate how culture, 
family support, access to financial and academic resources, and perceived barriers impact the 
career decision-making of Latino immigrant youth. More specifically, results indicate Latino 
immigrant youth highly value family relationships and teacher support in their career decision-
making, and feel these supports are essential for their career success. Additionally, participants’ 
internalization of their social status and access to financial and academic resources critically 
influence their career decisions. Recommendations for research and clinical practice were 
presented with an emphasis on expanding multicultural competency and culturally responsive 
counseling interventions provided to students and families in order to reinforce students’ 
academic, social, and cultural strengths.   
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   CHAPTER I 
 
         Introduction 
 
“To believe in a child is to believe in the future. Through their life aspirations they will save the 
world. With their combined knowledge the turbulent seas of hate and injustice will be calmed. 
They will champion the causes of life’s underdogs, forging a society without class 
discrimination. They will supply humanity with music and beauty as it has never known. They 
will endure.” – Henry James 
 
 
The United States is a nation built on a history of immigration. These individuals who 
often make the incredible sacrifice to leave their home country to live permanently in the U.S., 
contribute significantly to America’s economic, cultural, social, and political welfare (Suarez-
Orozco, 2001). As a nation of immigrants, America has become one of the most globalized 
countries in the world. At the center of the current population increase, is the booming presence 
of immigrant youths. The current immigration patterns in the United States will continue to 
impact the social, political, economic, and cultural fabric of American society. The primary aim 
of this study is to investigate the process by which Latino immigrant youths perceive work and 
their future career goals based on their experiences within their immigrant household, school, 
and social environments. Specifically, the intention of this study is to identify the most 
influential factors in the career decision making of Latino immigrant youths. Researchers have 
previously highlighted the growing Latino immigrant population and the need to focus on the 
impact this population has on the United States labor force (Flores, Mendoza, Ojeda, He, Meza, 
Medina, Ladehoff, & Jordan, 2011).  
Immigrants in the U.S. 
Latino immigrants constitute a significant proportion of the current U.S. population. It 
has been reported that over the past thirty years, Latinos accounted for 40 percent of the overall 
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population in the U.S. (Saenz, 2010). While they are the largest and fastest growing group in the 
U.S., Latinos are underrepresented at all levels of education, overrepresented in low-wage jobs, 
and overrepresented in poverty, low income and no income social class status and unemployment 
(Miller & Brown, 2005). According to the U.S. Census bureau 2010, the term Hispanic or Latino 
refers to persons who identify themselves as being of Spanish-speaking background and trace 
their origin or descent as being from Mexico, Puerto Rico, Cuba, Central and South America and 
other Spanish-speaking countries. In 2014 Latinos had the highest rate of overall participation in 
the U.S. labor force and the largest participation of youth working in the U.S. (Patten, 2016). As 
such, much of the racial and ethnic diversity in the U.S. labor force is due to the large presence 
of Latinos (Martin & Midgley, 2010; Saenz, 2010).  
Immigration continues to be a source of not only economic prosperity but also a source of 
racial and cultural diversity in the United States. The majority of immigrants come to the United 
States in search of better economic and academic opportunities for themselves and their children, 
and since many immigrants arrive to this country with small children (Suarez-Orozco, 2009), a 
significant portion of the immigrant population is younger, with higher fertility rates, and 
generally higher labor force participation (Suarez-Orozco, 2001). With the largest immigrant 
population and the youngest compared to all other racial and ethnic groups, Latinos are placed in 
a position to greatly impact the U.S. labor force (Patten, 2016).  
As the young Latino population in the U.S. continues to grow, the need for culturally 
appropriate counseling and vocational theories and practices will become crucial to their 
occupational success. Developing multicultural competence has been a fundamental contribution 
of Sue and colleagues (Sue & Sue, 2008; Sue, Bingham, Porche-Burke, & Vazquez, 1999), 
particularly in encouraging the field of psychology to offer inclusive and culturally diverse 
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services to a growing multiracial, multiethnic, multilingual population. Career theorists and 
researchers have identified culture and environmental context as prominent factors in career 
development and achievement (Gottfredson, 2002; Lent, Brown, & Hackett, 2002). Having a 
better understanding of the social, cultural, and environmental factors, which influence the career 
development of Latinos allows for more effective career counseling practices. Labor force 
projections estimate that the largest group participating in the labor force, within the Latino 
immigrant population is youths 16-24 years of age (Patten, 2016). Having a better understanding 
of the multiple factors affecting the career development of this population would allow for an 
opportunity to ensure that the current burgeoning labor force continues to thrive. 
Latino Immigrant Youth 
Latino children under the age of 18 now constitute approximately 33 percent of all Latinos in 
the United States (Patten, 2016).  The Latino youth population is among the youngest and the 
fastest growing of all other ethnic groups in the United States, and along with the need to be 
financially productive for their families, many Latino youths today are often put in the position 
to develop bicultural identities (Flores, Ramos, & Kanagui, 2010). The role of culture in career 
decision-making has become an increasingly crucial factor in vocational research (Risco & 
Duffy, 2010). Previous research has identified Latino cultural values such as familismo, or the 
strong sense of identification with and loyalty to one’s immediate and extended family, to have 
influential impact on the academic and career development of Latino adolescents (Flores et al., 
2010; Flores et al., 2006; Ojeda, Flores & Navarro, 2011; Medvide & Blustein, 2010). The 
influence of familismo on Latino youth career development is complex and individual 
differences in experiences of acculturation are likely to further add to the dynamic role family 
plays in their career decision-making (Flores et al., 2010).  Key cultural values such as 
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interdependence, which provides an incredible source of belonging and support from family, 
might not be as valued in the American educational and economic system, which can present as a 
barrier to academic and vocational achievement (Valdes, 1996).  
Scholars continue to investigate the impact acculturation and enculturation have on the career 
development of immigrants. The ability of immigrant families to adapt to the current culture 
(acculturation) and also maintain their cultural identity (enculturation) has been found to be 
protective factors in the academic and career achievement of immigrant youths (Berry, Phinney, 
Sam, & Vedder, 2006). Studies have found that students who develop more affinity towards 
American culture tend to have higher academic aspirations and expectations (Flores, Navarro, & 
DeWitt 2008; Flores, Ojeda, Huang, Gee, & Lee, 2006). Additionally, the degree of cultural 
identity the family is able to maintain from their country of origin, or enculturation, may also 
provide young immigrant children with safety, security, and a sense of belongingness and 
identity that is often an invaluable source of support for immigrant youth (Kenny, Blustein, 
Chaves, Grossman, & Gallagher, 2003) 
Inclusive Career Research 
Various vocational scholars have highlighted the need for career researchers to move beyond 
the traditional approach to research and literature, which has focused on the middle-class White 
population (Blustein, 2001; Flores et al., 2011). Pioneer of vocational psychology, Frank Parsons 
developed his understanding of the field to focus on social justice, occupational and educational 
equality, and in meeting the needs of underserved and underrepresented populations (O’Brien, 
2001). Ironically, current vocational psychology has had a long-standing inclination to omit 
racial and ethnic minorities, and youth populations from empirical literature (Savickas, 1993).  
As a result, the ability of career counseling to address the career development needs and identify 
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potential barriers to vocational progress of racially and ethnically diverse groups has been 
limited.  
As Chavez et al. (2004) state, one of the most common criticisms of vocational research is 
that many of the theoretical principles have originated from the experiences of upper-class, 
racially White majority.  The underrepresentation of racial and ethnic minority individuals from 
current vocational research further illustrates the need for scholars to intentionally focus on the 
vocational needs of young Black and Latino minority populations in order for career research to 
truly reflect the current needs of the diverse population in the American workforce.  
Researchers have previously called attention to the need for vocational psychology to 
incorporate a more developmental or lifespan perspective of career research and practice (Super, 
1953; Seligman, 1991; Watson & McMahon, 2005). Though the majority of career research has 
traditionally focused on the career development of adults, career theorists and scholars have also 
identified childhood and adolescence as a critical time period in the development and exploration 
of possible career options (Seligman, 1991; Gushue, Clarke, Pantzer, & Scanlan, 2006; Super, 
1953, 1980). A major part of the labor force in the coming years will be primarily composed of 
children of immigrants. Making up 18 percent of the total U.S. population, Latinos are not only 
the largest racial and ethnic minority group, but also the youngest, with nearly three out of five 
Latinos falling within the millennial generation, ages 18-33 in 2014 (Patten, 2016). In order to 
adequately meet the needs of this growing population, career researchers, scholars, and 
counselors will need to develop and apply culturally appropriate career development theories in 
working with racial/ethnic minority adolescents.  
Scholars have also emphasized the need for diversity in the type of research conducted within 
the vocational field (Blustein, 2001; Chaves et al., 2004). While quantitative research continues 
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to be the most utilized research methodology within vocational psychology, there continues to be 
increased interest and need for scholars to contribute qualitative and more illustrative methods to 
diversify and enrich current career literature (Hill, 2005; Ponterotto, 2005). The characteristics of 
qualitative research which make it appealing to the field of career counseling is its focus on 
narrative, descriptive, interpretive strategies used to offer meaning to naturally occurring 
phenomena as defined from the participant’s point of view (Gephart, 2013). This method of 
collecting data in the context within which it is generated, allows for the inclusion of otherwise 
excluded or underrepresented populations in career research. Fewer factors have contributed 
more to the rapid changes in career development than globalization, and particularly immigration 
(Borjas, 2006).  Methods for understanding the current workforce, and the factors that influence 
career development should change with the working population. Qualitative research methods 
allow for the integration of exploratory and illustrative methods as well as systematic data 
analysis that has been successfully applied within the vocational literature (Medvide & Blustein, 
2010; Kenny, Gualdron, Scanlon, Sparks, Blustein, & Jernigan 2007). Qualitative research 
methods offer vocational counselors and researchers an avenue to be truly representative of the 
workforce and for theoretical frameworks to be applicable to diverse populations.  
Recent challenges to vocational and counseling psychology theories posit that having a more 
inclusive framework in understanding the psychology of working (Blustein, 2001, 2006) allows 
for individual differences such as social class, immigration status, race, and ethnicity to be 
included as illustrative factors in understanding someone’s access to career resources and 
opportunities (Flores et al., 2011). These factors are important to consider particularly when 
investigating the career development of marginalized working populations such as immigrant 
groups. Furthermore, due to the minimal representation of marginalized groups such as Latino 
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immigrant youth in vocational research, qualitative and discovery based research methods have 
been found to be most appropriate (Yakushko, 2009), particularly in attempting to gather 
information related to a particular group’s differentiated experience.  
The flexible nature of qualitative research allows for unanticipated events, themes, or 
findings to emerge from the participant’s narratives (Gephart, 2013). By far one of the main 
strengths in using qualitative methods is its ability to allow researchers to study marginalized 
people and their experiences, which may not be accessible elsewhere (Gephart, 2013). 
Traditionally, quantitative research methods, used primarily within the White middle class 
population, have been the dominant tool for theory development in vocational research (Blustein, 
2001). Researchers have expressed the need for vocational psychology to incorporate diversity 
not only in the inclusion of working class, poor, and culturally diverse populations but also in the 
inclusion of discovery and narrative based methods, which contribute to pluralistic understanding 
of vocational concepts (Blustein, 2001, Savickas, 1993). In order for vocational psychology to 
truly reflect the real world of work and have diverse populations reflected in its theories, 
paradigms, and concepts, it must employ diverse methods of exploration. Qualitative research 
provides a process by which researchers can better understand the way diverse groups create 
meaning within their unique lived experiences (Gephart, 2013).  
The use of qualitative research methods to illustrate the unique and individually constructed 
realities of participants further adds to our understanding of the needs of underrepresented 
populations. Though it is a rapidly growing population, current vocational research and literature 
on Latino immigrant youth has presented limited research and recommendations for practice. 
Factors such as race, ethnicity, gender, social class, and academic success, all play a role in 
influencing vocational decision making for adolescents embarking on the transition from high 
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school to adulthood (Harris, Jamison, & Trujillo, 2008). Qualitative research offers an 
opportunity to explore the ways in which Latino immigrant youth make meaning of the various 
cultural and contextual factors that may influence their vocational trajectory. With the use of 
structured interviews and with the flexibility to explore each participant’s narrative in depth, this 
method can offer rich details related to the unique lived experience of what it is like for Latino 
immigrant youth to make career decisions.   
The Current Study 
Researchers (Edwards & Lopez, 2006) have previously reported on the limited understanding 
of the personal characteristics and contextual experiences that impact Latino immigrant youths’ 
life satisfaction, and how certain racial and ethnic, and cultural values relate to their overall 
wellbeing. The growing number of Latino immigrant youths in the U.S. adds to the urgency of 
having more inclusive and comprehensive career research, which helps us have a better 
understanding of the whole person. 
The current study contributes to the vocational and counseling psychology literature 
investigating the career development of Latino immigrant youths. While they constitute a 
significant portion of the growing labor force, our understanding of the career development of 
this population is still in its infancy (Edwards & Lopez, 2006; Harris et al., 2008). This study 
adds to the understanding of the unique academic, social, and familial experiences of Latino 
immigrant youth and their career development. 
For many immigrant children the transition from adolescence to adulthood and more 
specifically from high school and college into the workforce can be a daunting experience. 
Scholars have identified contextual factors such as family, community, culture, and employment 
rates contribute significantly to the academic and career decision making of Latino youths 
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(Chaves et al., 2004). Specifically, research has illustrated that Latino students often experience 
unsuccessful school to work transitions and although high school students report high career 
aspirations, these aspirations were often not consistent with their academic plans (Chaves et al., 
2004). Given these findings, it is valuable to have a better understanding of the Latino immigrant 
youth experience particularly within their academic settings. Using qualitative methods to 
explore the ways in which Latino immigrant youth formulate their academic and vocational 
aspirations and how they perceive their family, social, cultural and academic influences, can 
allow for a rich illustration of what career decision-making looks like for this population. 
Adolescence is a particularly sensitive life phase in that it is during this time period that 
perceptions of academic and vocational barriers, social discrimination, economic deprivation and 
cultural expectations converge and have a lasting impact on one’s occupational and 
psychological wellbeing. Career theorists have previously identified adolescence as a time when 
we begin to develop our vocational identities or self-concepts (Super, 1980). It is during this time 
that according to Holland (1985, 1997) our personal preferences in activities, hobbies, work 
environments, and personalities begin to direct our career choices and interest. Other 
developmental career frameworks such as Gottfredson’s (1981, 1996, 2002) theory of 
circumscription and compromise proposes that one begins the process of career development as 
early as age three, culminating in adolescence when we begin to integrate our interests, skills, 
personality style and personal values, and consider occupations that match our internal and social 
self.  
Factors such as gender, age, immigration experience, social class, family cultural values, and 
academic achievement play an integral role in the career decision self-efficacy and career 
aspirations of Latino adolescents (Flores et al., 2008; Shinnar, 2007). Having an understanding 
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of how Latino immigrant youth conceptualize work and how their own identities inform their 
career ideas can help broaden our understanding of how to apply the career development models 
currently available to best serve this population.  Career counseling researchers have already 
identified many of the environmental, social, and cultural factors that influence the career 
development of children of immigrants (Kanagui-Munoz, Garriott, Flores, Cho, & Groves, 
2012). Currently, more than half of the Latino population in the U.S. is younger than 18 years of 
age (Patten, 2016). As such, the current study contributes to the existing vocational and career 
counseling literature in focusing on Latino immigrant youth, and the unique factors that impact 
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      CHAPTER II 
          Review of the Literature 
 The beginning of the new millennium can be described as a time of great change in the 
U.S. economic, social, and cultural structure, particularly due to rise of the immigration 
population (Martin & Midgley, 2010). As a nation of immigrants, the U.S. continues to grow not 
just in population size, but also in ethnic and racial diversity, culture, and economy (Shields & 
Behrman 2004; Saenz, 2010; Martin & Midgley, 2010). The culmination of all these powerful 
changes, which continue to shape our political, economic, academic, and legal landscape can be 
conceptualized as the globalization of the American workforce (Hilliard, 2013; Suarez-Orozco, 
2001). Though there are multiple ways to define the term globalization, for the purpose of this 
study, globalization is best defined as an extended period of distinct change in the economic, 
social, and cultural practices occurring within the U.S. (Suarez-Orozco, 2001). One of the most 
distinct and prominent features of globalization is the presence of large-scale immigration (Laws, 
1997, Hilliard 2013, Borjas, 2006).  Some scholars (Benton-Short, Price & Friedman, 2005; 
Suarez-Orozco, 2001) define globalization as the deterritorialization of economic markets, 
culture and people, precipitating considerable shifts in the immigrant populations of not just the 
U.S., but England, Japan, and Africa. Generally, globalization can also be thought of as a 
nation’s dependence on an immigrant workforce to maintain its economic vitality.  
Globalization and Immigration 
The act of immigration and its patterns are an integral part of understanding 
globalization. Currently in the U.S., the majority of immigrants are racial and ethnic minoritized 
populations of color migrating from economically underdeveloped nations (Borjas, 2006; 
Suarez-Orozco, 2001).  These demographic features are significant when it comes to 
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understanding immigration in a global era, in that immigrants today are a highly diverse group in 
race, ethnicity, education, family resources, and skills. Being aware of immigration patterns in 
terms of race, ethnicity, social class, and education level, is critical in having a comprehensive 
understanding of the global impact of immigration (Ruiz, Gallardo, & Delgado-Romero, 2013).  
 Presently, the largest source of immigrant groups to the U.S. are from Latin America and 
South East Asia, making up 76% percent of the immigrant population combined (Pew Research 
Center, 2015). Research supports the concept that immigrant families, families composed of at 
least one parent born outside of the U.S., tend to have high aspirations and expectations for their 
academic and vocational achievement (Kao & Tienda, 1998). Many of the immigrant 
neighborhoods today are significantly under-employed, plagued with poverty, geographically 
isolated from financial, academic, and social resources (Zhou, 2009). Subsequently, patterns in 
immigration and settlement, and availability of economic and academic resources further 
complicate the availability of work for immigrant individuals. Typically, many immigrants 
arriving to the U.S. are able to find employment primarily in the service sector; work which often 
involves providing services to customers in various settings (banking, business, health care, 
tourism, dining) (van Jaarseld & Zuberi, 2011). Considering that the majority of the 104,000 
(Martin & Midgley, 2010) immigrants arriving to the U.S. daily are individuals of color, the 
demographic features and immigration patterns of this population may be important in 
considering their vocational needs.  
Current immigration trends are significantly different from immigration in previous 
decades. Prior to the immigration influx of the 1980’s, the majority of immigrants arriving in the 
United States were of European descent (Martin & Midgeley, 2010). In recent decades 
immigrants to the U.S. have been primarily Asian and Hispanic, specifically from China and 
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Latin America. This new population of immigrants, usually with limited education, are most 
often left with limited employment options, and often work in the service sector in poorly paid, 
uninsured jobs, which typically do not offer immigrants and their families much opportunity for 
social mobility (Kanagui-Munoz et al., 2012). These patterns may seem unrelated to the 
globalization of immigration, but have great implications for the economic and social strength of 
the United States.  
Immigration in the U.S. Immigration has been a cornerstone of the American economic, 
social, and cultural fabric, and has had a considerable effect on the size and racial ethnic 
composition of the U.S. population. As a nation of immigrants, the U.S. is home to 20 percent of 
the world’s migrant population (U.S. Census, 2002). Since 1990, the number of foreign-born 
U.S. residents nearly doubled from 20 million to 40 million, bringing the total U.S. population to 
310 million (U.S. Census, 2010). Census data further illustrate that close to half of the growth in 
the total population of the U.S. between 2000 and 2010 was due to a 43 percent growth in the 
Latino population (U.S. census, 2010).  In fact, at 56 million, Latinos currently account for 18 
percent of the total U.S. population, making it not only the largest ethnic minority group but also 
the fastest growing (Pew Research Center, 2015). As a whole, Latinos are expected to make up 
one third of the total U.S. population by the year 2050. Considering the census data and 
population growth, it is imperative that we begin to address the changing racial and ethnic 
composition of the U.S., and the implications these changes have on the U.S. economy and 
workforce.  
 Although the non-Latino, White population continues to be the major race and ethnic 
group in the United States, it is also growing at a slower rate (U.S. Census Bureau, 2010). The 
increase in racial and ethnic diversity in the U.S. population, particularly in the significant 
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growth of the Hispanic population, presents the opportunity to further investigate ways these 
changes impact the economic and labor demands of the U.S. Though there is overall, higher 
workforce participation among the Hispanic population, this does not necessarily translate to 
better living conditions or access to social and economic resources. The economic reality for 
immigrants in the U.S. labor force is that upon arrival, the average working immigrant typically 
earns significantly less than native-born workers, a disadvantage that most often does not 
dissipate over time (Borjas, 2006).  
It has been reported that as of 2009 about 15 percent of U.S. workers were born outside 
of the U.S. (Martin & Midgley, 2010), the majority of which come to the U.S. for economic 
opportunity and advancement. Additionally, many immigrants arrive to the U.S. with small 
children and hopes of creating a better, more financially lucrative future for them. In fact, having 
children is often times one of the primary reasons many families migrate to the U.S. (Ilzina, 
2010; Toossi, 2005). It is the parents’ hope that their children will achieve more academically 
and economically than they have. The hope of having their children achieve the “American 
Dream” often becomes the primary motivation many immigrants have for leaving their country 
and establishing their families in the U.S. With a growing presence in public schools, rural and 
inner city communities, adolescent immigrant youth can offer their unique experiences of and 
their vocational development within their cultural context. Particularly, how their various 
environments (school, family, social) influence their ideas of work (Chaves et al., 2004). To 
ignore the presence of immigrant youth and their current, and more significantly, future impact 
on the U.S. labor force and economy, would mean to turn away from a very viable cultural and 
economic resource. 
 
     
 
15 
 Throughout history, the United States has had a complex relationship with immigrants 
and immigration policy reform. There have been three major immigration policies instituted in 
the U.S., which were characterized by specific restrictions within a given generation.  
Historically, there were no immigration limits for the first one hundred years, followed by the 
“no Chinese” restrictions between the 1880’s and 1920’s. Since the 1980’s, immigration laws 
would be revised more frequently, in attempts to reduce the rise of undocumented immigrants 
(Martin & Midgley, 2010).  
Immigrants in the U.S. labor force. At the heart of the complicated relationship the U.S. 
has with immigration is its dependency on immigrant labor and the lack of adequate immigration 
reform to properly accommodate immigrant populations. Most would agree though, that the 
current system is ill equipped to adequately manage the 20 percent of the world’s migrants who 
enter the U.S. annually (Martin & Midgley, 2010). Much of the discourse on immigration reform 
is often based on misconceptions and dichotomous perspectives (Ruiz et al., 2013). Among these 
misconceptions are beliefs that immigrants, in particular Latino immigrants, are uneducated, 
unemployed, poor, and place an undesirable strain on the economic and social resources 
provided to U.S. citizens (Ruiz et al., 2013).  
Additionally, there is also the ever-present fear among critics of immigration reform that 
the presence of immigrants threatens the career opportunities and resources available to U.S. 
citizens, and that immigrants will continue to “steal” American jobs (Levers, & Hyatt-Burkhart, 
2012). Ironically, the majority of the immigrant workforce is more likely to work in blue-collar 
jobs for lower pay than the average U.S. citizen (Kanagui-Munoz, et al., 2012). Further 
confusing matters is the conflicting argument in which the U.S. presents as a borderless country, 
readily accepting the need to trade goods and services, while simultaneously promoting 
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aggressive border restrictions, militarization and policing (Ruiz et al., 2013). This dichotomous 
dialogue adds to the great psychosocial impact immigration and immigration reform has on 
immigrant groups.  
Recent political policies, particularly the passing of the Arizona Senate Bill 1070 (ASB 
1070), signed into law in 2010, further adds to the polarizing effect immigration reform has on 
our political legislation and social discourse. The ASB 1070, which by its very nature promotes 
the use of racial profiling in determining immigration status (Cohn, 2012), is one of the most 
recent laws passed, further reinforcing the socially oppressive and aggressive political targeting 
of immigrants in the U.S. The complex and often divisive discussions surrounding immigration 
in the U.S. is only amplified by the conflicting messages sent by social, political, and economic 
policies.  
While we are not yet close to having answers or solutions to fix our broken immigration 
system, it seems as though motivation to change the current system is hampered by the need to 
maintain the status quo.  The current social and political discourse on immigration, which for the 
most part targets Latino immigrants specifically from Mexico, is riddled with negative attitudes 
mostly based on fear, xenophobia, subtle and not so subtle racism and discrimination (Ruiz et al., 
2013). Unfortunately, the U.S. continues to have a conflicting relationship with immigration, 
spending tens of billions of dollars since the 1980’s on immigration policy and reform meant to 
limit entry of people of particular nationalities into the U.S. in the name of national security and 
welfare (Ewing, 2012).  
Immigration as a labor system is either praised for adding members to the workforce, or 
denounced for depressing wages of American born citizens (Martin & Midgley, 2010). Though 
the undocumented immigrant workforce is generally denounced by the U.S. government, the 
 
     
 
17 
major economic actors most directly affected by this system; undocumented migrant workers and 
their employers; continue to benefit from this system (Martin & Midgley, 2010). Migrant 
workers are able to earn a higher salary then they would at home and their employers are able to 
pay lower wages than would be required if immigration reforms were instituted (Martin & 
Midgley, 2010).  
Immigrant youth. As the fastest growing portion of the U.S. population, immigrant youth 
are also a crucial factor to consider in the immigration debate. As a group, immigrants in the 
U.S. do more than just earn a wage, they also pay taxes, utilize resources (Martin & Midgley, 
2010), and the majority arrive with school aged and adolescent children, who often also enter the 
workforce (Tienda & Haskins, 2011).  It has been reported that over five million immigrant 
children currently live in households with adults of mixed legal status (Tienda & Haskins, 2011) 
and the majority of these children will grow to experience inequality in access to social, 
economic, and academic resources (Rumbaut & Komaie, 2010; Tienda & Haskins, 2011; Borjas, 
2006; Flores et al., 2008; Ruiz, et al., 2013).  
 It is expected that the population of the U.S. born labor force will start to decline in the 
coming two decades, while the immigrant workforce will most likely account for the most 
growth (Rumbaut & Komaie, 2010). Specifically, of the immigrants residing in the U.S. in 2015, 
47% are Latino, and for this population youth is a defining characteristic (Pew Research Center, 
2015; Patten, 2016). This new generation of immigrant youths in the workforce will have a great 
impact throughout various sections of American society. Considering the majority of the 
working population will be composed of Latino immigrant youths, most likely U.S. born, and 
younger than 18 years of age, understanding the many factors which influence the vocational 
decision making for this population could be critical to not only their success, but also to the 
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economic and social health of our society (Ojeda et al., 2011; Borjas 2006; Tienda & Haskins, 
2011; Patten, 2016).  
 Economic impact of immigration. Immigration continues to be a source of intense 
political and social debate within American society. Though economic theorists have not come to 
a definitive conclusion about the impact of immigration on the U.S. labor market, the idea that an 
increase in the immigrant workforce generates increases in economic output and prevents the 
need for increase in wages is generally accepted (Martin & Midgley, 2010). According to the 
National Research Council, immigration raised the Gross Domestic Product (GDP) – or the value 
of all goods and services produced in the U.S., by one-tenth of 1 percent; the equivalent of $15 
billion in 2010 (Martin & Midgley, 2010). Of the 12 million U.S. workers without a high school 
diploma, nearly half are immigrants, and the majority are considered low-wage earners (Martin 
& Midgley, 2010). Though immigrants participate in education and other services provided by 
local governments, they also contribute a significant amount of their low wage earnings to the 
federal government in the form of taxes paid for Social Security and Medicare (Chaudry & 
Fortuny, 2010). Overall, the economic gains and contributions made by the immigrant workforce 
continue to benefit the U.S. in very significant ways, but financial gain is often not the most 
prominent reason why immigrants come to the U.S. (Ruiz et al., 2013). Recent data presented by 
the Pew Hispanic Center (Taylor, Gonzalez-Barrera, Passel,  & Lopez, 2012) show that some of 
the most common reasons Latino immigrants come to the U.S. is to seek better civil and legal 
rights, to reunite with family, financial stability and opportunity, and for higher quality education 
(Ruiz et al., 2013).  
In terms of education, socioeconomic status, median family income, possession of health 
insurance, and employment, immigrants currently fall behind their U.S. born counterparts 
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(Saenz, 2010). Overall, Whites tend to fare significantly better on all socioeconomic factors than 
immigrants. As the majority of the immigrant population, Latinos, particularly Mexicans, Puerto 
Ricans and Dominicans, lag significantly behind Whites on all socioeconomic indicators 
mentioned above (Saenz, 2010), which has considerable implications for the socioeconomic 
strength of future Latino generations.  
The U.S. population continues to grow, mainly due to a significant proportion of the 
young Latino population, which is set to reach 132 million by 2050 (Saenz, 2010; Martin & 
Midgley, 2010). The current aging White population contrasted with rapidly growing Latino 
population, will result in a nation composed primarily of Latinos (Saenz, 2010) in the coming 
years.  As the Latino population continues to increase, their economic, social and political 
participation should be expected to grow as well. Among eligible voters within the Latino 
population, 44% fall within the millennial generation of ages 18-33 (Patten, 2016). With this in 
mind, it is reasonable to expect more political participation, social activism, contributions to and 
use of academic and healthcare resources by the Latino immigrant community. As the fastest 
growing population in the United States, immigrant families and particularly the Latino 
millennial generation, will continue to gain economic power and eventually be closely linked to 
the financial future of the United States. Researchers (Rumbaut & Komaie, 2010; Tienda & 
Haskins, 2011; Passel, 2011), stress that the welfare of the nation’s future will depend heavily on 
how well it incorporates young adults of immigrant origin into its economy, politics, and 
particularly the ability for these young adults to access postsecondary education and 
advancement in employment opportunities.  
Immigrant Families 
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It is estimated that by the year 2030 roughly 30% of all children in the U.S. will live in an 
immigrant household (Capps, Fix, Ost, Reardon-Anderson, & Passel 2004). An immigrant 
household can be defined as a family composed of at least one foreign born parent. For the 
purpose of this study, children of immigrants is defined as either a child (under the age of 
eighteen) who is born in the U.S. or was born outside of the U.S. and migrated at a later time 
with their families. Though these experiences are distinct, the common denominator for both of 
these groups is having immigrant parents (Suarez & Orozco, 2001). Prominent immigration 
researchers (Suarez-Orozco, 2001) have identified children of immigrants to be the burgeoning 
immigrant population, proposing that the future of the U.S. economy will be closely related to 
the integration of immigrant youths into higher education and the labor force. It is projected that 
by the year 2050, one third of all children in the U.S. will be Latino (Tienda & Haskins, 2011). 
With the increase of Latino immigrants it is expected that our nation is on its way to becoming 
more racially, ethnically, and culturally diverse than previous generations (Shields & Behrman, 
2004).   
Scholars have previously stated the urgent need for academic and social resources to be 
provided to children of immigrants. Nationally, children of immigrants are the fastest growing 
group in the U.S. population (Pew Research Center, 2015; Rumbaut & Komie, 2011; Tienda & 
Haskins, 2011). Economically, not providing children of immigrants with adequate academic, 
economic, and social supports will drastically lower their ability to be active contributors to the 
U.S. economy once they enter adulthood.  Essentially, because they make up 23 percent of the 
current population, and will account for one third of all U.S. children by the year 2050 (Passel, 
2011; Tienda & Haskins, 2011; Chaudry & Fortuny, 2010), the health of the U.S. economy and 
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labor market in the coming years will greatly depend on the social mobility and participation of 
immigrant youth.  
As reported by the Pew Research Center (2015) the population of immigrant youth will 
soon make up a significant proportion of all children in the U.S. As such, researchers (Passel, 
2011; Rumbaut & Komie, 2011, Chaudry & Fortuny, 2010; Tienda & Haskins, 2011) have 
reported and been observant of the potential economic, academic, and the social, political 
significance of these current population trends.  Despite facing various socioeconomic 
disadvantages and additional acculturative stress, immigrant youth have the potential to 
contribute to the care and economic stability of the growing aging population in the U.S. (Tienda 
& Haskins, 2011). Researchers have stressed the importance of having a better understanding of 
the unique experiences of children of immigrants, from their academic experience, family 
separation, legal status, to their bi-cultural developmental process, and their access to adequate 
academic and health care resources (Perreira & Ornelas, 2011). Further data indicates that the 
accessibility of early health care and education services for immigrant youth greatly affects their 
ability to successfully complete school, enter the job force and become active contributors to the 
U.S. economy (Karoly & Gonzalez, 2011). For this reason, it is imperative that research and 
policies, which address the needs of immigrant youth, should continue to be prioritized. 
 Strengths of immigrant families. Although immigrant families have been a staple in 
American culture for many years, we are in many ways still adjusting to the significance of the 
growing immigrant youth population of today. Immigrant families come to the United States 
with a great deal of perseverance, determination, and an enduring sense of community which 
helps these families not only survive but strive and achieve great academic and economic 
success. Traditionally, immigrant families arrive to the U.S. with numerous social and cultural 
 
     
 
22 
strengths including intact multi-generational families, ambition to succeed academically and 
economically, and a strong sense of community and collectivist values (Shields & Behrman, 
2004; Ruiz et al., 20014; Borjas, 2006). These protective factors help families thrive under the 
growing stressors and pressures of the new country. Particularly for immigrant youths, having 
these strengths can often serve as buffers against potential social, academic, and cultural 
challenges they might face in their new country. Immigrant families often come equipped with 
great social supports and cultural resources, as will be discussed in the following paragraph. 
 In terms of physical health, young immigrants are usually healthier than those born to 
U.S. born mothers, and experience fewer health problems, and infectious diseases (Shields & 
Behrman, 2004). Children of immigrants are more likely to live with an extended family support 
system, which can help provide much needed child care and household financial support (Portes 
& Rivas, 2011; Shields & Behrman, 2004). Though living with an extended family can also at 
times put additional strain on immigrant children; overcrowding at home, insufficient resources, 
limited parental contact, and limited space to complete homework (Landale, Thomas, & Van 
Hook, 2011); having a large family can offer many social and economic supports to adolescents 
navigating multiple cultural contexts (Suarez-Orozco & Suarez-Orozco, 2002).  
Though Latino youths younger than 18 years of age are more likely to have been born in 
the U.S., the sole act of families migrating from their nation of origin to a foreign social, cultural, 
political system naturally instills in immigrant youths a sense of strong work ethic, ambition, and 
family obligation (Patten, 2016). Children of immigrants are often inculcated with the 
importance of education, ethnic pride and career aspirations and expectations their parents have 
for them once arriving to the United States (Shields & Behrman, 2004). Given the importance 
culture, familismo, and ethnicity play in immigrant children’s lives, it is worth continuing to 
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broaden the vocational literature and explore cultural influence in the career development of this 
particular group.  
 Having a strong sense of community and social responsibility is often a cultural value 
many Latino immigrant parents pass on to their children. Neighborhoods around the United 
States are often home to a cluster of immigrant groups that have settled within its rural and urban 
communities. Many immigrant families arrive to America and settle in communities with others 
from their same country of origin (Landale et al, 2011). As a group, fellow immigrants often help 
the newly arrived family adjust and navigate the many new systems, organizations, and 
institutions such as schools, medical offices, and employment agencies (Shields & Behrman, 
2004). These communities are also a source of social and emotional support for immigrant 
children as they help reinforce cultural values, parental authority, and maintain a sense of 
cohesion and belongingness needed for healthy adjustment to their new country (Coll, & 
Szalacha, 2004). Latino immigrant adolescents and their cultural connectedness and family 
influence inevitably inform their career decisions (Risco & Duffy, 2010). From their 
neighborhood, to their living arrangements, and even their gender, Latino immigrant youths 
internalize information from both their native culture and their new culture when it comes their 
career-decision making process.  
Challenges of immigrant families. Considering poverty is one of the most significant 
predictors of lowered academic and economic outcomes for children, data indicates that these 
factors though detrimental on their own, are compounded for Latino immigrant youths and lead 
to significant academic, and economic challenges. For this reason, it is of particular importance 
to attend to policies which advantage or disadvantage immigrant youth population.  
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Researchers have identified various reasons for the higher poverty rates among 
immigrant households. Compared to children of native-born Americans, children of immigrants 
are more likely to live in a two-parent household (Passel, 2011; Tienda & Haskins, 2011). 
Though the presence of two parents can be considered a valuable protective factor for young 
children of immigrants, usually only one parent is likely to work outside of the home (Capps et 
al., 2004). Immigrant women, who tend to have lower labor force participation, most often stay 
at home and provide much needed child-care for the household, which is particularly true for 
Latino immigrant families (Capps et al., 2004; Landale et al., 2011). These challenges however, 
may highlight the many ways in which organizational and systemic policies, particularly within 
the American education system have limited the success of many immigrant groups, namely 
Latino youths (Valdes, 1996) 
 Latino immigrants in the U.S. have been found to experience lower economic and social 
mobility (Capps, et al., 2004).  Continually, researchers and data indicate that the most 
significant factor contributing to the higher poverty rates for immigrant families is low wage 
earnings (Capps et al., 2004; Rumbaut & Komaie, 2009; Borjas, 2006). Borjas (2011) has 
previously illustrated the socioeconomic disadvantages experienced by immigrant children 
experience. Most importantly, what has been found is that the socioeconomic background of 
immigrant children is likely to have long-term influence on the academic and job market 
performance of this population (Borjas, 2011).  Poverty rates, socioeconomic standing, and 
parental wage earnings are crucial factors in determining future vocational outcomes of young 
immigrant students. For this reason, this study aims to question how immigrant youths make 
meaning of their social class standing and how these factors contribute to or hinder their future 
career options. 
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In addition to the economic and academic challenges many immigrant families face, 
social and cultural factors often play a significant role in their ability to gain social mobility, and 
achieve academic and economic success. Many Latino immigrant families are faced with racial 
and ethnic discrimination. As presented by Coll and Szalacha (2004), residential segregation, 
institutional and systemic racism, and the barriers to socioeconomic mobility immigrant families 
face, sets them apart from the White majority population. Immigrant children of color are found 
to be more likely to have fewer academic resources, lower teacher expectations, and often 
experience school as a socially oppressive environment (Shields & Behrman, 2004; Valdes, 
1997). Although most Latino immigrant students approach education and academic institutions 
with an overall positive outlook and with high aspirations, it is not surprising that by adolescence 
their experiences of discrimination, and academic challenges often lead them to become 
disenchanted, less motivated, and develop an overall negative attitude towards academic 
performance (Shields & Behrman, 2004).   
The connection between academic achievement and later career development should not 
be ignored. Current labor trends in the U.S. have created a significant demand for employment in 
highly skilled labor positions (Baum & Flores, 2011). For this reason, having access to 
postsecondary education is a crucial factor in the career development of immigrant adolescents. 
Vocational researchers have previously identified adolescence as a particularly challenging time 
for developing career aspirations (Flores et al, 2010; Medvide & Blustein, 2010), as acculturative 
stress becomes more salient and may become a barrier for academic and vocational success 
among immigrant adolescents (Baum & Flores, 2011). In exploring the vocational development 
of Latino immigrant youth, scholars should explore whom they turn to for vocational guidance – 
parents, teachers, peers, or mentors. Considering many immigrant parents arrive to the U.S. with 
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the primary goal of providing for their families, what do Latino immigrant youths think is the 
purpose of a career? To be a financial provider or can it be an expression of personal interests 
and fulfillment?   
The future of immigrant families. Immigration continues to be a fundamental necessity 
of American society. The health, wealth, and growth of the American population depends on the 
success of its immigrant families. According to Coll & Szalacha (2004), providing sufficient 
supports to immigrant families should include understanding the various experiences with 
institutional and organizational discrimination and racism many immigrant families experience. 
These experiences often lead to perceptions of barriers and diminished future opportunities, 
eventually influencing their academic performance and success (Baum & Flores, 2011; Medvide 
& Blustein, 2010). Accounting for the unique strengths and compounded challenges and risks 
they encounter, should be incorporated into the strategies used to encourage immigrant youths to 
curb many of the harmful messages they may receive about their racial, ethnic, or immigrant 
identity (Ruiz et al., 2013). Researchers have identified that community-based organizations and 
academic institutions can aid in preserving and maintaining the connection to immigrant youths’ 
cultural heritage and parental authority, both important factors which help foster healthy 
development and achievement (Shields & Behrman, 2004). Most notably, scholars have found 
that when English language learners are taught by bilingual and culturally responsive teachers, 
they tend to perform better than those without these resources (Garcia, Jensen, & Scribner, 
2009). 
 For adolescent Latino immigrant students, transition to adulthood is often riddled with 
many academic, social, and cultural challenges. Scholars have identified several key elements in 
being able to successfully transition to adulthood: school completion, gaining work skills, 
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postponing parenthood, physical and mental health, and attaining a postsecondary education 
(Baum & Flores, 2011). Furthermore, acquiring strong mathematic, science and technological 
skills, is of particular importance for the success of adolescent immigrant students. The ability of 
immigrant youths to secure well-paying jobs and be able to compete in the current global 
economy will depend on these key elements and achieving these developmental milestones 
(Shields & Behrman, 2004).  
As far as the economic impact the success of immigrant children will have on America’s 
financial future, studies conducted involving Latino youth (Perez, 2004) have found that 
increasing the rate of college completion of today’s Latino 18-year-olds by 3% would increase 
their lifetime contributions to Social Security and Medicare by $600 million.  Developing a 
better understanding of the influence Latino immigrants have on our economy continues to be of 
paramount importance particularly considering that their educational and career pathways 
directly impact their career attainment and labor participation (Ivers, Milsom, & Newsome, 
2012). As the fastest growing immigrant group in the U.S., Latino youth have the potential to 
contribute significantly to the economic stability and growth of the U.S. 
Acculturation. While adolescence is a vulnerable developmental milestone for all youth, 
immigrant adolescents may have to contend with added pressures of cultural adaptation. 
Children in immigrant families have distinct experiences in academic, social and cultural 
contexts. Immigrant families often provide their children with many strengths and cultural 
supports as they attempt to navigate their complex cultural context. According to scholars who 
focus on the cultural development young immigrants, the process of acculturation can be a life-
altering journey not just for immigrant families, but also for immigrant youths (Berry et al., 
2006; Suarez-Orozco, 2001; Berry, 1997).  
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Acculturation, or the process by which an individual or group who has grown up in one 
cultural context, relocates and lives in a new culture and society (Berry, 1997) and therefore 
causes subsequent changes in either or both groups, has been at the center of much of the 
immigration research available today (Berry, 2005; Berry et al., 2006). Acculturation, and 
acculturative stress (the stress associated with the acculturation process) has been well 
documented by scholars and researchers in countless academic disciplines (Berry, 1990; 1997; 
2005; Berry et al., 2006). Traditionally, acculturation was thought to exist along a unidirectional 
single continuum and individuals were either loyal to their culture of origin or assimilated to 
their host culture (Moradi & Risco, 2006). Currently, researchers conceptualize the process of 
acculturation as a process that is not universally positive or negative, suggesting that more 
research is necessary in order to explore various acculturative styles and their impact on Latino 
cultural identity (Ruiz et al., 2013). Ruiz and colleagues (2013) suggest that there may be some 
aspects of the Latino culture that are crucial in helping Latino youth and their families maintain 
resilience, and other factors that may be less suitable.  
Researchers have found immigrant youth well-being tends to decline the longer their 
families live in the U.S., with increases in cardiovascular risk factors, more health damaging 
behaviors, and earlier mortality; one might conclude that acculturation seems to lead to 
detrimental health, ambivalent attitudes towards school and subsequently decline in school 
performance and overall health factors (Ruiz et al., 2013). Newly arrived immigrant children are 
particularly aware of the negative stereotypes about them as well as recurring forms of symbolic 
and structural discrimination and oppression they experience in their academic environments 
(Baum & Flores, 2011; Fuligni & Hardaway, 2002; Suarez-Orozco, 2000). In fact, the process by 
which immigrant youths adapt to their environment over time, and thus their process of 
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acculturation, has been a source of rich research as the population of immigrant children 
becomes more prominent. Extending this research into the field of vocational psychology, 
exploring the messages immigrant youth receive from their culture about their vocational 
aspirations would add to our understanding of the relationship between cultural influence and 
career development.  
Research has indicated that over time, Latino youth become less achievement oriented, 
and generally tend to feel a sense of dystopia as opposed to their initial optimistic and motivated 
feelings towards school (Suarez-Orozco, 2001). A study conducted by Moradi and Risco (2006) 
explored the perceived discrimination experiences of Latinos and their impact on self-esteem, 
psychological distress, and acculturation. A distinct feature of the study is that the researchers 
used the bi-dimensional definition of acculturation, and thus included the participant’s 
acculturation to the American culture and culture of origin in their measure of well-being.  
Acculturative stress has been previously found to contribute to one’s psychological 
distress, self-esteem and overall feelings of well-being. Findings of this study suggest that having 
acculturated to U.S. or host culture as well as maintaining close connection to Latino culture may 
lead to increased feelings of personal control and lowered distress. This study also provided 
further evidence supporting previous research connecting lowered sense of control with 
increased perceptions of discrimination and psychological distress (Moradi & Hasan, 2004). In 
addition, it extended the concept of acculturation as a multidimensional and varied process, 
greatly influenced by one’s social context. Limitations of previous acculturation research is that 
most studies focus primarily on participant’s acculturation to the host culture, which is 
insufficient in capturing the unique experience and challenges faced by Latino immigrant 
families and persons of color.  
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 Enculturation. Efforts to understand and support immigrant youth in our new global 
economy (Suarez-Orozco, 2001) have found it important to investigate their sense of belonging. 
Enculturation can be defined as an orientation to one’s heritage and culture. In immigrant 
families, enculturation has been found to play a protective role and helps immigrant youth reach 
academic and economic success by maintaining close cultural contact with their families of 
origin. As with acculturation, the process of immigration brings about the need to negotiate the 
extent to which the immigrant family will participate in the host culture, or fulfill their social 
connections within their own cultural group (Ojeda et al., 2011).  Though the current framework 
for understanding the complex cultural context immigrant youths experience seem rigid and uni-
directional, more recent understanding about this process presents a continuum or transcultural 
explanation discussed below.  
Research has shown that enculturation may serve as an environmental and social resource 
necessary for immigrant groups to thrive in their new land (Ojeda et al., 2011). Support for 
enculturation as a source of social connection and validation has been used to help Latino 
students connect with their peers, and subsequently achieve academic success. Ojeda et al. 
(2011) have previously found enculturation to be positively related to college self-efficacy. 
These findings offer further support for the protective influence closeness to one’s culture of 
origin can have on adolescent Latino immigrant students, their academic attainment and 
vocational expectations.  
Though acculturation and enculturation may seem like opposing forces in terms of 
orientation to either the dominant or non-dominant culture, prominent researchers have proposed 
acculturation frameworks that account for a process of integration, or transculturation. Berry 
(2005) defines integration as an interest in both maintaining one’s heritage culture while also 
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interacting with the dominant culture. Theoretically, this seems like the ideal process by which 
immigrant families are able to fully participate in their new culture, as well as maintain their 
traditional cultural values. According to Berry (2005; Berry et al., 2006) this process is a bi-
directional process which requires the dominant culture to adjust their academic, social, and 
labor institutions to better meet the needs of all groups, and requires members of the non-
dominant group to adopt some of the core values of the host culture.  
What is most important in this conceptualization of acculturation and enculturation is the 
idea that we no longer have to consider these two concepts as working in opposition to each 
other, in that acquiring one culture does not mean denying the other (Yoon, Hacker, Hewitt, 
Abrams & Cleary 2012). This conceptualization presents a way for immigrant adolescents to 
utilize their immigrant advantage (higher motivation for school achievement, higher familial and 
social cultural supports) (Baum & Flores, 2011), and participate in their new host culture to 
create a sense of belonging, or social, cultural connectedness (Berry et al., 2006). As a result, 
cultural integration – the maintenance of one’s own culture, and involvement and participation in 
the new host culture – may provide vocational researchers and theorists with a more accurate 
conceptualization of the vocational development of Latino immigrant youth.   
Career Theory and Immigrant Youth 
Vocational psychology has provided a strong foundation for us to better understand the 
work lives of people. By providing rigorous research, assessment data, theoretical models, and 
measures of interests and personal attitudes, career researchers have made significant and robust 
contributions to the field of vocational psychology (Blustein, 2001). Career development theories 
have provided clinicians and researchers alike with various frameworks from which one can 
develop hypotheses about vocational choice and development.  Much of vocational research has 
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favored the study of the career development process of adults; though adolescence and young 
adulthood have been identified by several career theorists (Super, 1953; 1980; Gottfredson, 
1981) as a critical time period for the career decision-making process (Rogers, Creed & Glendon, 
2008).    
Adolescent career development has recently gained prominence in vocational literature 
from investigating the experiences of Mexican-American adolescents (Flores et al., 2008), 
African-American high school students (Gushue & Whitson, 2006), or urban adolescent’s 
experiences of social class and work (Noonan, Hall, & Blustein, 2007; Chaves et al., 2004). 
Career researchers have made purposeful gains in incorporating adolescents in the vocational 
development dialogue. Though there have been great gains in diversifying vocational literature 
to include the work lives of all citizens, much still needs to be understood about the career 
development of Latino immigrant adolescents.  
While some of the basic assumptions in many of the existing vocational literature and 
theoretical frameworks emphasize the idea of volition, or having the power to make voluntary 
choices in career decision-making (Blustein, 2001), career choice and preference may not be 
completely applicable to immigrant groups (Blustein, 2006; Flores, Hsieh, & Chiao, 2011). 
Furthermore, there are a multitude of contextual, cultural and socioeconomic factors, which play 
a significant role in the career development of immigrant individuals. Factors such as language, 
immigration status, education, age at immigration, family, and acculturation are integral to 
understanding the career aspirations of immigrants (Flores et al., 2011). Originating from the 
work of Frank Parsons (1909), counseling psychology has deep roots in social justice and 
political activism (Hartung & Blustein, 2002). However, vocational psychology has recently 
received criticism for deviating from working with immigrants and other marginalized groups 
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(Flores et al., 2011; Chaves et al., 2004; Blustein, 2001) further adding support to expanding our 
understanding of immigrant youth career development.  
Several of the most prominent career theories offer reasonable pathways from which to 
conceptualize the career decision-making process of Latino immigrant youth. For the purpose of 
this study, career theories may fall under two categories: theories that emphasize individual 
freedom, volition, and interest development (Holland, 1997; Super, 1980), and theories, that 
place a stronger emphasis on contextual variables, and personal identities (Gottfredson, 1981, 
2002; Lent, Brown, & Hackett, 2002).  
The following discussion will include a brief overview of four career theories: Holland’s 
theory of personal interest, Super’s theory of the self- concept, Gottfredson’s theory of 
circumscription and compromise, and Lent, Brown, and Hackett’s social cognitive career theory. 
As the most prominent career theories, these offer diverse perspectives in understanding career 
development and the psychology of work. As stated by Flores et al. (2011), vocational 
psychology’s strength stems from a foundation steeped in working with immigrants and 
marginalized groups. Though we may not have a theoretical framework that serves to 
conceptualize all individuals, we can engage in critical analysis of how well our current theories 
address factors of culture, immigration, acculturation, family, race, and social class.  
 Holland’s theory of person-environment fit. According to Holland’s theory of career 
development, we make career choices based on which environment best complements our 
personal interests and characteristics, proposing that a good “fit” between the two will lead to 
career satisfaction (Holland, 1997). The model recommends that in making career choices, 
individuals prefer to seek environments, which will reflect their own personal interests and will 
allow them to interact with others who have similar interests as well (Holland, 1997). Based on 
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Holland’s model, work environments and individual interests can be categorized into one of six 
types: Realistic, Investigative, Artistic, Social, Enterprising, and Conventional. Holland’s theory 
of career development attempts to provide a format for counselors to use in helping individuals 
choose a career or begin to explore a possible career change in order to attain vocational 
fulfillment.  
 One of the main principles of this model is its emphasis on career choice and having a 
vocational identity from which to make future career decisions. According to Holland’s theory of 
career development, individuals’ vocational behavior is determined by an interaction between 
their environment and their personal interests (Spokane, Luchetta, & Richwine, 2002). Usually, 
people search for work environments, which would complement their personal interests. The 
closer the fit between one’s personal interests and work environment, the higher the congruence 
and so the more likely the individual will experience career satisfaction and fulfillment (Leung, 
2008).  
 Holland offers a career theory with very practical concepts, and the introduction of 
personal interests and career categories have paved the way for a high demand for career 
assessment and interest inventories (Leung, 2008). In terms of Latino immigrant youth, one way  
Holland would conceptualize their career development would be to investigate personal interests 
and career they would want for themselves, and what environment would be most amenable to 
achieving this fit. Much of the criticism aimed at Holland’s theory is concerned with the cross-
cultural application and use in various cultural contexts.  Chaves et al (2004) suggests that the 
idea of work being an expression of one’s interests or values may not be as applicable to 
marginalized groups such as poor, recent immigrants, or students of color. Latino immigrant 
adolescents represent a culturally complex group of individuals, who often face multiple 
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academic and career challenges from language, to immigration status, social class, race, etc. 
These challenges can present themselves as barriers in the process of career development, and 
particularly in the expression of volition in their career decisions, an inherent factor in Holland’s 
theory of person environment fit.  
 Super’s theory of the self-concept. Donald Super presented his theory of career 
development in 1953. He describes this initial contribution as an attempt at creating a 
comprehensive vocational theory. Super presented ten propositions in his initial career 
development theory. Integral to Super’s theory was the core belief in that each individual had a 
unique self-concept across life stages, and the implementation of this self-concept within 
vocational choices can lead to life satisfaction (Super, 1980; Savickas, 1993). The theory 
recommends that when both the needed skills and lifestyle associated with a career choice most 
closely relate to the interest and values of the individual, this can lead to an implementation of 
the self-concept and ultimately vocational satisfaction (Super, 1980).   
 Super (1980) presented core beliefs of his theory, which initially acknowledges that 
individuals differ in their values, personalities and abilities and that these differences allow for 
each individual to explore occupations reflective of their unique set of skills, interests and 
personalities. The theory suggests that as an individual’s self-concept changes with time and 
experience, so do their vocational preferences. These changes were categorized into five distinct 
career development stages of growth, exploration, establishment, maintenance, and decline. 
Many factors influence the occupational level attained, including one’s mental ability, parents’ 
social class, and the varying opportunities one is exposed to.  
 The implementation of one’s self-concept becomes an interaction between one’s 
social/cultural environment and specific biological make-up. According to Super (1957, 1980), 
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the process of compromise between the social factors influencing an individual’s career decision 
and their self-concept are characteristics of vocational development and maturity (Super, 1980). 
Finally, Super’s theory conceptualizes work and life satisfaction as dependent on an individual 
having sufficient outlets for their interests, skills, abilities and values. The extent to which one 
can manifest their self-concept within their career choice can lead to life satisfaction and 
vocational fulfillment.  
 With an emphasis on career development occurring throughout the life span, Super 
(1980) proposes the adolescent life stage is a time when we are beginning to understand the 
world of work. Adolescence is a critical time, as it is when we are beginning to make sense of 
our environment, our resources and academic and career options. From Super’s perspective, 
understanding the career development of Latino immigrant youth would mean to explore how 
their sociocultural environment, and their interests contribute to their vocational identity. Super 
(1980) also suggests that career development can take several pathways depending on one’s 
vocational maturity, which is related to ability, arousal of interests, and taking advantage of 
opportunities to act on these interests. From Super’s perspective, the adolescent developmental 
stage is a time for career exploration or learning about their interests and skills. A student may 
have some interest in being an artist, but it might take an experience with a skilled art teacher, or 
producing their own art for a showcase that motivates that student to devote more time and 
energy into this activity.  For immigrant youth however, the ability to successfully act on their 
interests and develop vocational abilities can often times depend on several contextual factors 
such as family socioeconomic status and access to academic resources (Flores et al., 2011). 
Within this career theory, having a limited or restricted phase of exploration has significant 
implications for career decisions made in later life phases. 
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 Gottfredson’s theory of circumscription and compromise. A prominent trait in many of 
the career theories presented thus far have emphasized the importance of individual choice and 
freedom to create a career which suits a person best. The idea of vocational choice raises 
questions both within vocational psychology and outside the field. Though many individuals 
now have more choice than before in their careers, prior career theories assumed this career 
choice exists across varying identities such as social class and gender.  Gottfredson’s (2002) 
developmental theory of circumscription and compromise directly addressed the concern that 
there are barriers individuals faced in their career development. The theory particularly 
attempted to elaborate on the presence of within group differences in career development.  
 The self-concept; our belief’s about who we are both as a private and social being is at 
the core of Gottfredson’s career theory. Our self- concept refers to many elements of our identity 
including appearance, cultural values, and gender (Gottfredson, 2002). We may not always be 
able to articulate our self-concept, but it is our cognition or awareness of it that propels us to 
protect it and make decisions to confirm this concept. According to Gottfredson, we create our 
self-concept from the various social messages or social cultural conditioning we receive 
throughout our development.  The theory suggests adolescents and adults discriminate between 
occupations based on gender role expectations, prestige level, and field of work (Gottfredson, 
2002). Gottfredson (2002) recommends that individuals choose occupations by considering the 
compatibility of various jobs with their social self-concept, or their images of themselves and 
where they fit in the overall social order. Central to this theory of career development, our social 
location or place in the social order has a significant impact on the messages we internalize about 
our identity, beliefs about our abilities and where we fit within our social environment. 
According to Gottfredson, highest priority in seeking a compatible career is protecting one’s 
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gender self-concept – choosing careers based on our feminine or masculine presentation, 
followed by prestige level, and of lowest concern is choosing a career which satisfies our 
personal interests, activities, and needs.  
 Within this career development framework, individuals consider the accessibility and 
expectations associated with their career choice (Gottfredson, 2002). These factors together 
create a zone of acceptable alternatives, which reflect an individual’s perceptions of what 
occupations would be most compatible according to where they fit in society (Gottfredson, 
2002). The individual gradually narrows down the career choices he or she is willing to consider 
in a process called circumscription. As Gottfredson (2002) proposes, individuals also begin to 
compromise, or abandon their most preferred options due to perceived or encountered external 
barriers. During this process adolescents may consider but eventually foreclose previously 
considered career options, such as becoming a lawyer or medical doctor, if they perceive or 
anticipate they will not be able to afford medical school, or if they experience academic 
challenges. This then may cause them to feel incompetent or deficient, or that most professionals 
within their desired field do not look like them, and subsequently narrow the field of acceptable 
career choices.  
 Gottfredson’s theory of career development and its focus on compromise and 
circumscription as an outcome of one’s self-concept is the beginning of vocational psychology’s 
shift towards an analysis of group differences. For career counselors working with adolescents, 
this theory of circumscription and compromise can help bring attention to career options that 
have been rejected and those they prefer, as well as the rationale for these decisions 
(Gottfredson, 2002).  The theory is particularly sensitive to the subtle influence our cultural 
environments have in career decision-making. In childhood and early adolescence, young adults 
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begin to internalize symbols of social class, education, occupational hierarchy and start to 
understand which occupations are socially acceptable within their families, communities, and 
gender (Gottfredson, 2002).   
At this time, young adults also begin to internalize racial and ethnic stereotypes, and 
concepts like racism and sexism begin to take meaning (Gottfredson, 2002). Essentially, it is a 
time period when adolescents begin to understand that there is a floor and a ceiling with regard 
to their aspirations. For many Latino immigrant youth these internalized messages may lead to a 
narrower field of options considering their unique socialization in cross-cultural environments. 
Some of the ways to explore immigrant youth career development for the Gottfredson 
perspective would be to explore which factors immigrant youth consider most when making 
career decisions, and what messages do they receive from school and at home about their career 
aspirations, particularly as it relates to their social standing.  
Lent, Brown, & Hackett’s social cognitive career theory. Considering the multiple 
social, cultural, racial, and cognitive factors that influence an individual’s career development, 
social cognitive career theory serves as a career development model that accommodates the 
multi-layered aspects of career development. Included in this model are considerations for not 
only cultural experiences but also experiences of racial discrimination experienced throughout 
one’s life. 
The comprehensive nature of social cognitive career theory, offer researchers a useful 
framework for exploring the various contextual factors that affect career development. Social 
Cognitive Career Theory (SCCT) is an inclusive theory of career development, which offers a 
unifying framework in conceptualizing a person’s career choices. According to Lent, Brown & 
Hackett’s (1994) SCCT, having high self-efficacy (judgments of one’s capabilities to attain a 
 
     
 
40 
goal) can lead to high beliefs in outcome expectations (beliefs in what will happen if one 
attempts to achieve a goal). It not only focuses on the social, cultural, and environmental aspects 
of career development, but also accounts for the cognitive, self-reflective ideas and beliefs 
persons hold about their abilities and skills, and how much they think they can achieve (Lent, 
2002). Because the influences on career aspirations are so varied among racial and ethnic 
minorities, SCCT emphasizes the inclusion of all the various influences experienced by different 
racial groups. More specifically, SCCT allows for the consideration and inclusion of social and 
cultural factors on the career development of the individual (Byers & Hackett 1998). Few would 
contest the psychological and social significance a person’s race and gender have on their 
experience of their environment and the decisions they make (Lent, Brown, & Hackett 1994).  
SCCT illustrates that a person’s self-efficacy, their beliefs about their personal 
capabilities, is influenced by not only their personal performance, but also by social factors and 
messages they perceive from their environment (Lent, et al., 1994). Consequently, the higher 
one’s self-efficacy, the higher their outcome expectations, or their beliefs of what will happen if 
they try. Albert Bandura’s (1977) seminal research on social cognitive theory, self-regulation, 
and personal agency, has been paramount in contributing to our understanding of the socio-
cultural and cognitive influences on career development. Bandura proposed that both self-
efficacy and outcome expectations help determine important aspects of human behavior, such as 
the activities that people choose to pursue and the ones they choose to avoid (Lent, 
2004).  Therefore, if people of color internalize the racist ideologies presented to them by 
systemic and institutional racism, there may be implications for what people of color think they 
can do, and therefore, believe they can achieve. 
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As a career theory, SCCT provides vocational researchers with an opportunity to examine 
relationships among social, cultural, and contextual factors and an adolescent’s academic and 
vocational aspirations and expectations. In applying this theory of career development to 
immigrant youth, it is worth exploring how confident immigrant youth feel about attaining their 
goals, and how contextual factors like race, ethnicity, and immigration status impact their career 
decisions. Deepening our understanding of the career development of immigrant adolescents 
would certainly involve careful examination of ways contextual variables such as level of 
acculturation influence their vocational aspirations expectations (Flores, et al., 2008). 
Immigrant Youth Career Development 
 Empirical literature in the field of career and vocational psychology has traditionally 
focused on  the racially, ethnically, and economically privileged classes of affluent White 
Americans. As has been documented by prominent vocational researchers (Chaves 2004; 
Blustein, 2001; Richardson, 1993; Savickas, 1993) some of the most prominent themes of career 
development literature have failed to include individuals from poor or working class populations, 
and in particular people of color and immigrants. Not only has the focus primarily been on the 
aforementioned identities, much of the theories and empirical research presented within the field 
assume these individuals possess a great amount of choice and volition in their career decision 
making (Chaves, Diemer, Blustein, Gallagher, Devoy, Casares, & Perry, 2004). 
 Traditionally, career choice has been a concept reserved for social groups with academic 
and social mobility, primarily within the middle and upper class populations. Social groups 
identified within poor or working class, recent immigrants, or racial and ethnic individuals of 
color are typically not afforded the same resources or career opportunities as the middle and 
upper class, as well as White Americans (Chaves et al., 2004). Career theorists and researchers 
 
     
 
42 
have begun to address the gap in literature, which has omitted a large portion of the American 
workforce.  
 Researchers assert children may first begin to form an idea of the purpose and value of 
work through their experiences with their families, most specifically their parents (Risco & 
Duffy, 2010; Blustein et al., 2010; Flores, Ramos, & Kanagui, 2010). As a primary source of 
socialization, children begin to develop their initial ideas of work and career through the 
experiences of their parents as they observe and listen to their family members’ work 
experiences (Kenny, Walsh-Blair, Blustein, Bempechat, & Seltzer, 2010; Kenny et al., 2007; 
Barling, Dupre, & Hepburn, 1998). Research and theoretical literature continue to identify the 
family as an integral influence in the vocational socialization process, including the 
internalization of work values, beliefs, and attitudes (Chaves et al., 2004). 
 Throughout this socialization process children begin to construct and internalize their own 
belief and value system of work and occupational expectations. As has been documented 
previously by career researchers, work experiences of racial and ethnic minorities as well as 
those within poor and working class status, tend to have work experiences that include racial and 
economic discrimination (Blustein et al., 2001). Consequently, inner city, racial minority youths 
come to develop beliefs of what work experiences and expectations would be like for them. 
Their experiences may prime them to believe they will not only be unsuccessful in their work 
environments, but also fear job failure prior to entering the workforce, and believe there are 
limitations in the types of jobs they can attain (Chaves et al., 2004).  
 Currently, vocational research has for the most part failed to acknowledge the growing and 
urgent need to better understand the process by which adolescents and particularly children of 
immigrants begin to conceptualize, internalize, and make decisions about their careers. Career 
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development theories have attempted to incorporate contextual factors in their framework, but 
most fall short in providing a comprehensive model applicable to most racial/ethnic minorities 
including immigrant families. For instance, a recent review of the last 20 years of vocational 
literature revealed our limited understanding of the way immigrants conceptualize work, career, 
their workplace experiences, and future career goals and aspirations (Flores et al., 2011). Career 
scholars and counselors continue to highlight the importance of providing culturally competent 
services to underrepresented racial and ethnic communities.  
 Developing an understanding of the complex nature of the psychological functioning of 
members of distinct populations is imperative in career counseling and psychological services. 
Researchers have begun to explore the process by which children of immigrants, racial and 
ethnic minorities, and urban youth begin to formulate ideas about their career development. The 
following paragraph further illustrates the unique experiences of minority youth as they begin to 
construct their definitions of work. 
 In a study conducted by Chaves et al (2004), eighty high school students in the 9
th
 grade, 
were given to a list of questions with common definitions of work. Specifically, the researchers 
were interested in identifying what messages these students received about work from their 
families. The intention of the research was to gain insight into how urban youth come to 
understand and engage in the world of work. The authors illustrate the discrepant perspective 
existing between the concept of career choice as an expression of interests and values, versus the 
experiences of ethnic discrimination, economic deprivation and limited access to resources, 
making the idea of career choice less relevant for groups in the lower or working classes, recent 
immigrants and students of color.  In the study, researchers found the most common definition of 
work given by 60 participants was related to external outcomes, meaning participants primarily 
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perceived work as a means for obtaining income and attaining tangible goals.  
 These findings illustrate that the messages children receive regarding work can be most 
closely related to financial needs and ensuring economic stability of the family. Similar to 
research conducted by Blustein et al (2002) the majority of urban youth, including immigrant 
children and students of color, tend to develop a more practical understanding of work, which 
most likely accurately reflects their reality of constrained opportunities, inadequate education 
and resources, and possibly limited contact with diverse role models in various careers (Chaves 
et al., 2004). For many young urban students work is often understood to be an obligation, their 
opportunity to serve their duty to their family and not a source of personal interest or self-
expression. Given these results, vocational researchers may further investigate to what extent 
children of immigrants consider their career options as an opportunity to financially contribute to 
family resources, or consider career choices as an expression of their personal interests. 
 Many vocational scholars (Risco & Duffy, 2010; Flores et al., 2011, Flores et al., 2008; 
Chaves et al., 2004; Kenny et al., 2003; Navarro, Flores, & Worthington, 2007) have previously 
emphasized the importance of incorporating context in our vocational framework.  Recent 
findings in vocational literature highlight the incompatibility of established vocational theories 
and the current career-ready population. Needless to say, there exists a demand for more 
inclusive career development frameworks. The concept of work previously presented in the 
major career development theories (e.g., Holland, 1997; Lent et al., 1994; Super et al., 1996) 
should serve as a call to the field to not only incorporate contextual considerations in career 
development models, but more importantly integrate these contextual influences into theoretical 
formulations. As suggested by Chaves et al (2004) the idea that work is an opportunity for 
individuals to pursue intrinsic rewards and provide an outlet for one’s interests and values, 
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should be more explicitly questioned in research and counseling practices. Social cognitive 
career models such as SCCT and Gottfredson’s theory of circumscription and compromise 
provide an opportunity for career counselors to address valuable contextual variables impacting a 
students’ career decision making. 
 The results of previous research studies further proposes the possibility that there may be a 
valid connection between how work is viewed by adolescents themselves as well as by their 
families (Chaves et al., 2004). Though it may seem obvious that family influences how children 
conceptualize and experience work, what these findings illustrate is that there may be a need for 
schools, social support organizations, and career counselors to contribute to helping immigrant 
students expand on their definition of work (Chaves et al., 2004). Particularly, exploring the 
importance of familial values and influence on immigrant youth career decision-making can 
offer a more accurate understanding of how family socialization influences adolescents’ 
definition of work.  
 Results of this study offer further points of exploration of the value and applicability of 
interest driven career theories within this population. The idea of one’s career being an 
expression of one’s interests and volition should be further explored, as research suggests that 
this may not be reflective of the career decision-making among urban youth (Blustein, 2001; 
Chaves et al., 2004). Though the role of family is a significant factor in the lives of immigrant 
youth, cultural connectedness and a feeling of belonging in the host culture also play a critical 
role in the career development of immigrant youth.  
 The immigrant youth population in the U.S. is diverse across multiple variables. As such, it 
is crucial to utilize theoretical models and research designs which account for varying 
environmental and cultural contextual factors in the career development of immigrant population 
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(Flores et al., 2011; Chaves et al., 2004; Blustein, 2001).  Most importantly, the use of qualitative 
research methods, which help broaden our understanding of the human experience (Morrow, 
2007) also aids in narrowing the gap between existing theoretical paradigms and the current 
culturally diverse working population.  
Cultural Influences 
 Familismo. Given the growing and changing landscape of the current U.S. population, 
counseling and vocational scholars continue to show interest and focus on the role cultural values 
play in the career development of immigrant youths, specifically Latino adolescents. The 
transition from adolescence into adulthood can be a time of great psychological stress as cultural, 
social, and environmental pressures converge. Trying to navigate multiple decisions, which will 
have great impact on their academic, vocational and economic success can become challenging 
and difficult to navigate. The unique experience of adolescence for Latino youth often means 
having to face additional challenges related to their ethnic minority status, language barriers, and 
immigration status (Edwards & Lopez, 2006). Having to navigate multiple cultural contexts can 
prove to be a monumental challenge for Latino immigrant youth, who often feel a sense of loss 
and of not belonging to neither host culture or culture of origin (Berry et al., 2006). Of particular 
influence in the lives of Latino adolescents is the role of family and family cultural values, which 
will be discussed further below.  
 Vocational research literature has yet to illustrate the personal and cultural characteristics 
that influence Latino youths career decision-making and subsequent life-satisfaction (Edwards & 
Lopez, 2006; Sabogal, Marin, Otero-Sabogal, Marin, Perez-Stable, 1987). As an ethnic minority, 
Latino youth may experience additional challenges throughout their adolescence. Specifically, 
research conducted by Flores, et al (2006) found that Mexican-American students who had 
 
     
 
47 
strong orientation towards U.S. culture set higher educational goals when compared to less U.S. 
acculturated peers. These findings highlight Berry’s previous contribution illustrating the value 
of cultural integration, or immigrants experiencing a bi-dimensional or bi-cultural acculturation 
process.  
 The term familismo (familism) can best be used to describe the social framework centered 
on familial relationships, rather than on the needs of the individual. Familism is not considered to 
be a unique Latino cultural value and has been found to be an important value among African 
American, Asian, and Native American cultures. Nevertheless, several studies in vocational 
research have highlighted the importance of familism in the career decision-making process of 
Latino/as (Edwards & Lopez, 2006; Gomez, Fassinger, Prosser, Mejia, & Cooke, 2001; Flores et 
al., 2011; Flores et al., 2006). As a contextual factor, familism can be considered to account for 
macro- and micro-environmental influences, which can either facilitate or limit the vocational 
behaviors of immigrant children (Gomez, et al., 2001). Having a strong family identity usually 
means having a strong collective responsibility towards the wellbeing of the family and the 
community (Gomez et al., 2001). While family can provide greatly needed support, 
encouragement, and a source for cultural connection, it can also be a source of mixed messages 
about what career options are available to Latino youth.  
 Considering that family has been found to be one of the most significant factors leading to 
life satisfaction (Edwards & Lopez, 2006), the impact of familism should be further explored in 
vocational research and practice. As a cultural norm, familism plays an integral part in the 
enculturation of immigrant families. That is, the family communicates to each of its members the 
importance of attachment and identification with the family group (Edwards & Lopez, 2006). 
Studies have found that length of time adolescents have lived in the United States does not affect 
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their adherence to the value of familism (Garcia, Coll, Erkut, Alarcon, & Tropp, 2000). Research 
has also shown that the value of familism or perceived family support can be a protective factor 
for Latino youth, in that it can buffer the risks and influences of substance abuse, juvenile 
delinquency, and teenage pregnancy (Edwards & Lopez, 2006).  
 Though scholars have identified the cultural norm of familism in playing a significant role 
in the life satisfaction, psychological well-being, and cultural adjustment of Latino youth 
(Edwards & Lopez, 2006; Garcia et al., 2000; Gomez et al., 2001; Flores et al., 2011), we have 
yet to understand the role this value plays in the career development of this population. In a 
research study investigating the cultural influences of the career development of Latina 
professionals, Gomez et al. (2001) found that the value of familism was a cultural value 
participants held throughout adulthood and instilled in them a sense of belonging, community 
and social responsibility. The perceived social support of the family system was a highly valued 
experience for the participants in this study.  
 As stated before, familism plays a significant role in the cultural adaptation of Latina 
women, and the Latino community as whole. What remains to be explored however is how this 
value contributes to the career decision-making process of Latino youth. Particularly, to what 
extent do Latino youth make career decisions based on their connections to their families, 
culture, and community. Additionally, given the overrepresentation of Latino immigrants in low 
skilled, low-wage jobs, and the fact that many immigrant children grow up in immigrant 
households, current vocational research has yet to illustrate how these immigrant youths perceive 
work and future career goals given their parents’ work experiences (Flores et al., 2011).  
 In sum, the Latino cultural value of familism emphasizes a collective rather than individual 
identity. Essentially, immigrant youth today may come to place a higher value on family 
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expectations of the career they should have and foreclose career options that most reflect their 
individual interests, skills, and personal goals.  
 Barriers and Supports 
 A concurrent theme within career counseling research is the perception of barriers many 
racial and ethnic minorities experience in their career decision-making process. Researchers have 
found that although Latino/a students have similar levels of vocational aspirations when 
compared to Whites, they have low expectations of achieving these aspirations (Arbona, 1990). 
According to Lent’s (1994) social cognitive career theory, one’s vocational outcome 
expectations is related to how confident one feels about attaining a given career aspirations. 
Scholars have previously proposed that this disparity in the aspirations students have between 
their career aspirations and their beliefs about whether they can achieve these aspirations may be 
due to greater number of perceived barriers (Gushue, et al., 2006). Some of the barriers these 
students may experience include language adjustment, poverty, separation from family, and 
discrimination (Flores, et al., 2011). Additionally, researchers have found that this discrepancy 
between academic aspirations and expectations is most salient during secondary academic years, 
which provides further support for the need to address the unique academic and vocational 
experiences of minority youth (Flores, et al., 2008). Additionally, the pressure to quickly grow 
accustom to American ways of being and learning, particularly within academic settings may 
contribute to the disempowerment of Latino youth from participating and succeeding in the 
American school system (Valdes, 1996).  
 For immigrant and minority youth, the perception of academic and vocational barriers can 
contribute to the underrepresentation of Latino youth in postsecondary education, lowered 
performance on academic assessments, and overrepresentation of Latino youth in underpaid low-
 
     
 
50 
skilled jobs (Kenny, et al., 2003). Scholars have proposed that for racial and ethnic minority 
youth, perceived barriers and access to their vocational aspirations can lead students to disengage 
from academic achievement (Kenny et al., 2003). For many of these students who are aware of 
the overall lowered academic and vocational attainment for populations of color, overcoming 
their perceived barriers could seem like an arduous task.  Combined with the many social 
cultural and economic challenges already faced by these students, establishing vocational 
identities and working towards academic achievement can seem like an unattainable goal, and 
might not even feel like a choice they have the power to make.  
 For young urban adolescents, the presence of multiple sources of support within their 
social context remains an important factor in overcoming perceptions of barriers. Extended 
family support is particularly important for immigrant and minority youth, whose cultural and 
ethnic identities are closely tied to their family and community (Edwards & Lopez, 2006; Gomez 
et al., 2001; Kenny et al., 2003). Scholars have recently begun to investigate the ways in which 
perception of barriers and presence of supports is associated with the academic and vocational 
orientation of minority youth (Edwards & Lopez, 2006; Kenny et al., 2003). Quantitative data 
from these studies indicate that inner-city students who perceived support from family were 
more likely to remain engaged in school and were more likely to perceive work as a vital aspect 
of their lives (Gomez et al., 2001; Kenney et al., 2003). Furthermore, additional analysis of the 
barriers these students experience in their academic and vocational development indicates that 
there are immediate environmental factors within their academic environment, such as lowered 
academic expectations for Latino and African American youth, limited academic resources, and 
high rates of school disengagement or  “pushing out” of Latino immigrant youth from their 
academic settings, as well as broader societal challenges such as racial and ethnic discrimination 
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commonly experienced by minority students (Blustein, Murphy, Kenny, Jernigan, Perez-
Gualdron, Castaneda, Koepke, Lan, Urbano & Davis, 2010; Arbona, 2000; Baum & Flores, 
2011; Chaves et al., 2004; Katz, 1999; Delpit, 1995).  
 Kenny et al., (2007) investigated possible barriers to success urban adolescents identified 
in their academic and vocational experience. Urban adolescents from low-income and ethnic 
minority backgrounds confront numerous barriers to success that are beyond their immediate 
control or awareness. Some may experience educational barriers to resources and academic 
support, which can be a significant challenge that can supersede the influence of gender, 
generation level, and even parent’s education level (Ojeda & Flores, 2008). Others may struggle 
with acculturation, or successfully navigating the broader host culture and their culture of origin 
(Flores et al., 2006). Difficulty integrating the dominant cultural expectations and socialization in 
the culture of origin could have more of a negative impact on Latina students.  Risco and Duffy 
(2010) found that indecisiveness in career decision making for Latinas could be due to conflicts 
between Latino cultural values, which emphasize self-sacrifice, family priorities, and strict 
gender roles, and dominant cultural expectations which emphasize individual career satisfaction 
and personal interest. Immigrant families may also have to contend with legal issues, language 
barriers, and often racial/ethnic discrimination (Baum & Flores, 2011). By far, what has been 
supported by research with inner-city adolescent students is that the fewer perceptions of 
academic and career related barriers, the more clearly defined their career goals and decision-
making (Gushue, et al. 2006).  
 Despite experiencing various academic and vocational barriers, immigrant adolescents also 
have social and cultural supports available to them that may help buffer the negative impact of 
the previously identified challenges. Qualitative research conducted by Kenny et al., (2007) 
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identified family as a significant source of support. These findings are meaningful in that it offers 
authentic data, which contributes to the current understanding of how urban youth, and 
particularly racial and ethnic minority students and immigrant adolescents come to make career 
decisions and manage their perception of barriers. Most significantly, research continues to 
support the idea that the cultural value of familismo plays an integral part in the vocational 
achievement of Latino immigrant youth (Gomez et al., 2001; Flores & O’Brien, 2002; Kenny et 
al.; 2007, Chaves et al., 2004).  
 In sum, researchers have been able to identify multiple contextual and systemic barriers 
that greatly impact the academic and vocational development of urban minority and Latino 
immigrant youth (Flores et al., 2011; Kenny et al., 2007; Blustein et al., 2010; Risco & Duffy, 
2010; Moeller, 2010). Barriers such as racial and ethnic discrimination, acculturation, and 
poverty all contribute to create a restricted range of career options for Latino immigrant 
adolescents (Kenny, et al., 2003).  In essence, scholars have found that for Latino youth 
perceptions of barriers can have a profound impact on their ability to achieve academic and 
vocational success. Vocational research has struggled to meet the demand for further exploration 
into how these perceptions of barriers affect the career decision-making process of immigrant 
and racial ethnic minority youth. Further exploration can focus on what messages immigrant 
adolescents receive from immigrant parents about acceptable career options. Additionally, 
further exploration of which factors in adolescent’s lives contribute to increased perceptions of 
barriers and which factors provide invaluable support and increased career aspirations and self-
efficacy, would offer further insight in addressing the factors immigrant youth perceive to be 
barriers to their vocational success.  
 For immigrant adolescents having to navigate multiple social and cultural barriers may 
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seem monumental, considering this developmental stage can be emotionally and psychologically 
challenging as well. Fortunately, researchers have identified social and cultural supports, which 
help buffer harmful effects of societal and environmental challenges. Researchers continue to 
report on the importance of family as a crucial source of support for urban adolescents, 
particularly immigrant youth, whose cultural identities are often very closely connected to their 
families and cultural community (Kenny et al., 2003); as such for Latino immigrant youth, 
family support serves as a protective factor against school disengagement, and negative social 
influences. Additionally, having positive relationships with the adults in their social context 
lowers the influence of the perceived barriers in that these students are also more like to be self-
reliant and have high career aspirations (Kenny et al., 2003). Qualitative research conducted by 
Yowell (2000) explored the career aspirations, expectations, and fears about future events in the 
lives of Latino youth. Results indicated that for low-income urban youth, adolescent achievement 
is more a function of the educational and social resources that are available to them within their 
communities. Furthermore, results also support previous studies identifying family, education 
and vocation as having the most priority in adolescent lives (Yowell, 2000).   
 Black and Latino students make up more than 70 percent of the student population in New 
York City public schools (NYC Department of Education, 2016), and for many of these students 
limited academic and financial resources often contributes to a widening achievement gap while 
in school and beyond high school graduation. Education researchers have previously discussed 
the exclusion of low-income Black and Latino students from academic participation by a process 
of “pushing out” students from their school environment (Kozol, 2005; Fine, 1990). Though all 
students are assured legal access to a public education, there often exists segregation of resources 
which often coincides with racial and ethnic segregation within many inner city high school 
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settings (Kozol, 2005). While the majority of the student population is students of color, many of 
the educators are White, which presents a power dynamic and cultural exchange that can further 
exacerbate the marginalization many Black and Latino students experience within their academic 
spaces (Delpit, 1995).  
 Given these findings and the influence academic, environmental, and cultural contexts 
have on immigrant youth achievement, the following questions further explore how these factors 
influence the career decisions of immigrant youths: Who do you talk to about your career plans? 
What messages have you received from your family about your future career goals? What do you 
think would get in the way of you achieving your career goals? Who do you feel most supports 
your career goals? 
 As vocational researchers continue to explore the unique experiences of immigrant youth, 
we find that although this group faces a great deal of challenges in various contexts of their lives, 
there are also many strengths and social/cultural supports available to these students. Future 
research can contribute to help identify additional protective factors available to this population, 
whether at school, home, or in social groups.   
Consensual Qualitative Research  
 Career and counseling psychology literature has long emphasized and promoted the use of 
quantitative research to illustrate prominent findings in the field. Many career and counseling 
psychology researchers (Flores, et al., 2011; Edwards & Lopez, 2006; Blustein, 2001; Ponterotto, 
2005) have begun to call attention to the need for more diverse methodological research methods 
used in vocational research, particularly when the research includes marginalized groups such as 
people of color, immigrants, and the working poor (Blustein, 2006). Traditional vocational 
research has favored the use of qualitative research methods in gathering and presenting 
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prominent research findings. Current research trends within vocational psychology have begun to 
shift towards using more varied, illustrative, client centered methods for capturing the world of 
work for our current dynamic working population (Blustein, 2001; Edwards & Lopez, 2006; 
Morrow, 2005). Utilizing descriptive methods of research not only adds depth of understanding a 
specific experience, but also allows for a counter-narrative to be documented from the 
perspective and personal experience of the participant. In fact, prominent researchers within 
counseling and career psychology are not only encouraging the use of more qualitative research 
methods, they are demanding vocational psychology adequately respond to our changing 
vocational population (Flores et al., 2011; Chaves et al., 2004). Researchers have found that as 
the Latino population continues to grow, so does the percentage of published articles focused on 
this population, but the increased number of published articles is not nearly as proportional to the 
actual population growth (Liang, Salcedo, Rivera, & Lopez, 2009).  
 Though having more representation in research literature is certainly a sign of progress for 
the Latino/a population, it is important to highlight that the majority of the currently published 
studies and vocational assessment methodologies are based on quantitative research methods 
(Liang et al., 2009), which often fail to capture the diversity in experiences within the immigrant 
youth population. More exploratory qualitative research designs, like consensual qualitative 
research have been supported as being more appropriate for capturing the meaningful but often 
overlooked cultural nuances in the vocational experiences of immigrant groups (Flores, et al., 
2011). Consensual qualitative research (CQR), incorporates elements from phenomenological, 
grounded theory, comprehensive process analysis and consensus among judges to assemble 
findings and use the participants’ own words, rather than numbers to demonstrate and contribute 
to empirical research literature (Hill, Knox, Thompson, Williams, Hess, & Ladany, 2005). 
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Central to CQR is the idea that people create their own varied but valid reality of the “truth”, and 
the role of the researcher is to find commonalities within these varied and valid realities, while 
also acknowledging our own biases (Hill et al., 2005). CQR is an ideal method for this study in 
that is it an exploratory narrative based research methodology, which asks for and about the 
counter-narrative of the career exploration of immigrant youth, an underrepresented population 
within vocational research literature.  
 Qualitative research methods have begun to gain support and validity among researchers. 
Research conducted by Flores et al., 2011 used CQR methods to interview Latino immigrants in 
the Midwest to better understand their work experiences. Findings from this study indicate that 
the perceptions Latinos have about work and exposure to negative work conditions can impact 
their health (Flores et al., 2011). The authors further express that the high rates of Latino 
immigration to the United States requires a broader understanding of the work experiences of 
this population, particularly the need to further explore the career development of immigrant 
children continues to become a prominent necessity. Gomez et al (2001) seminal contribution 
using qualitative research methods, offers further support for the use of qualitative investigative 
practices within the field of career and counseling psychology, particularly when investigating 
underrepresented populations.  
 Using qualitative methods to gather descriptive, client-generated data can be invaluable 
when attempting to illustrate the richly diverse career experiences of immigrants. Qualitative 
data can offer valuable detailed narratives of an individual’s unique lived experiences, which is 
particularly significant in vocational psychology’s attempt to better understand the distinct career 
pathways of underrepresented racial and ethnic minority groups (Kanagui-Munoz, et al., 2012). 
The utility in using qualitative research methods for this population is that it will allow for a 
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richer, more detailed understanding of not just individual’s experiences, but researchers can use 
the data to generate themes and categories that may be reflected across multiple cases (Hill, 
Thompson & Williams, 1997).  
 There are several key components specific to CQR, which will be highlighted below. The 
use of open-ended questions (8-10) in a semi-structured interview is one of the most distinctive 
aspects of using CQR. Using this type of questioning allows for participants to respond without 
constraints or prescribed language for how they can describe their experiences (Hill et al., 1997). 
This technique is considered by other vocational researchers (Kenny et al., 2007; Flores et al., 
2011; Medvide & Blustein, 2010) as a suitable way to explore adolescent’s career development 
narrative. Using this technique, immigrant adolescents have the opportunity to use their own 
language to describe their unique experiences, which is a valuable opportunity for researchers to 
address the needs and demands of immigrant adolescents. CQR places intentional focus on the 
words participants use to describe phenomenon rather than numbers (Hill et al., 1997).  This is a 
favorable approach to conducting research with Latino immigrant participants as they can use 
descriptive phrases and language that illustrates their personal experience.  
 One of the biggest contrasting elements in using CQR as opposed to quantitative methods 
is that most CQR studies use a small number of cases (10-15) which allows for deeper 
exploration of phenomenon as opposed to large sample size which may give us limited 
understanding of participant’s experiences. Because the current study aims to explore more 
deeply into the career decision making experiences of Latino/a immigrant adolescents, having a 
small sample allows for more intensive exploration of this phenomenon with participants who 
are currently living this experience.  
 Another key element in using CQR methods is the emphasis on the context of participants, 
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or the specific social, cultural, and environmental factors that are an intricate part of their 
experience.  As other vocational researchers have highlighted, the career decision making of 
immigrant youth is complex and is better understood when contextual factors are accounted for 
(Chaves et al., 2004). Using qualitative data gathering techniques seems relevant for this 
population because Latino immigrant youth face multiple societal and cultural barriers and their 
environmental context is unique, complex, and diverse. Therefore qualitative methods that 
highlight contextual factors can offer more comprehensive analysis of the career development of 
Latino immigrant youth, especially as it allows for the varied experiences within this population. 
Using CQR is a strong fit for conducting research with immigrant youth because if offers the 
opportunity for each participant to express their own varied immigrant experiences, and to 
explore how they make meaning of these experiences as it relates to their vocational 
development.   
 Central to the use of qualitative research methodologies is the inductive process of 
generating themes, identifying significant relationships from the data and not from pre-existing 
theories or assessments. During this process the research team works very closely with the 
transcribed interviews in a process aimed to identify themes within the data (Ponterotto, 2010). 
After the data is collected and transcribed, the research team goes through a process of 
consensus; active discussion during which the team comes to an agreement on how the data will 
be interpreted. Most importantly, it is during this time that themes are generated by calculating 
the frequency of words and phrases used throughout participant’s interviews. Hill et al. (1997) 
recommend the use of the following labels in classifying these frequencies: general (includes all 
but one of the cases), typical (includes more than half of the cases), variant (includes at least two 
of the cases), and rare (applies to none or at least one of the cases).  
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 Not only does this process require multiple team members with diverse clinical and 
multicultural perspectives to come to agreement, it also requires an outside reader to review the 
work of the team, look for signs of groupthink, and independently assess the coding procedures 
(Ponterotto, 2010). This method allows for a great deal of flexibility in the tools used to gather 
and interpret information, but is also considerably rigorous and requires significant commitment 
to the process.  
 The majority of current vocational literature uses theoretical models and assessment tools 
to highlight relationships between constructs, or to generalize findings to a broad population. 
Criticism of using these methods with racial ethnic minority participants has been the fact that 
many of the widely used research tools available have been created based on the normative 
career experiences of the majority White, middle class population in the U.S. (Chaves et al, 
2004, Blustein, 2001). What is often missing from the body of vocational research literature is 
the representation of the racially and ethnically diverse working population, including 
immigrants and their children.  
 In sum, the use of CQR in the exploration of the career decision making of immigrant 
adolescents would be appropriate for this study for several reasons. Most notably, the use of 
open ended inquiry and data gathering allows for immigrant youth to actively participate in 
expressing their lived experiences in their career decision making process. It is a process of data 
gathering that allows career researchers to have a direct connection to the way in which 
participants create meaning of their experiences and how these experiences are related to other’s 
experiences (Hill et al., 1997). For example, qualitative research conducted by Medvide and 
Blustein (2010) found a general theme urban high school students expressed in their career 
decision-making process was identifying career goals after attending college. This theme is 
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consistent with previous findings in quantitative studies that have reported immigrant students 
usually have high academic and vocational aspirations (Flores, et al., 2008) 
 Using qualitative research methods and particularly CQR can allows for the opportunity to 
capture the rich complexity of immigrant youth academic and work experiences. Using open-
ended inquiries, working with a small sample size, utilizing participant context to guide the 
development of inquiries, and drawing conclusions from the relevant themes presented by the 
sample, are all central elements to CQR which would undoubtedly add to expand our 
understanding of the career development process of immigrant youth. Being a discovery process, 
allows for the collaboration between researcher and participant in creating meaning of the 
participants’ experience. Having and open inquiry process allows for participants to openly 
discuss their ideas of what they envision for their career in the future, barriers they might 
anticipate in their career achievement, and to explore ways their multiple social cultural identities 
influence their career decision making. Additionally, CQR provides a method for the researcher 
to ask participants to elaborate on their experiences often prompting for more detailed and 
comprehensive responses to research questions. As a collaborative process, the CQR team works 
together to identify themes within the data in a consensual process integrating various group 
members’ point of views, values, and expectations. Given the exploratory nature of qualitative 
research, CQR can provide immigrant youth the opportunity to open explore their career 
decision-making process. 
      Purpose of the Study  
The United States has a long history of dependence on its immigrant workforce for 
economic and social gains.  With the growing racial and ethnic diversity within the U.S. due to 
immigration, the current paucity of research reflective of the undeniably diverse labor force 
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should be addressed. Currently, 53% of the total immigrant population comes from Latin 
American countries, particularly Mexico (Flores et al., 2011) and is considerably younger than 
the current non-Hispanic White population.  As the population of Latino immigrants continues to 
grow, the need to better understand the career development of the burgeoning Latino immigrant 
youth population is beginning to take prominence. Vocational researchers have presented the 
need for the field to be more inclusive and reflect the needs of the current population of workers. 
Previous studies and findings have illustrated the gap within career research between the current 
diverse labor force, and the lack of diversity in current empirical career literature (Blustein, 
2001; Gomez et al., 2001; Flores, et al., 2011).   
Prominent vocational researchers have already made recommendations for vocational 
psychology to examine the career decision making of children of immigrants (Flores et al., 
2011). Particularly, researchers recommend researchers explore how variables such as gender 
generational status, and family influence immigrant youth career development. Previous 
vocational research has demonstrated that the academic and vocational experiences of immigrant 
children is riddled with challenges, perceptions of barriers, acculturative stress, social and 
economic deprivation, and low academic success (Yowell, 2000; Flores et al., 2011, Kenny et 
al., 2007).  
Much of the existing literature on the career development of immigrant children has 
focused on isolated social, economic or cultural factors. What remains to be explored and 
investigated are how adolescents’ own perceptions of work and future career goals are 
influenced by their various sources of support, their experiences and internalization of messages 
received at school, and their conceptualization of work as it relates to other influential factors 
(gender, teachers, peers, extended family, culture, socio economic status). The current study 
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contributes to the psychological literature in adding to the understanding of the unique 
experience of immigrant youths – defined as being born outside of the U.S., or having at least 
one parent born outside of the U.S., 18 years of age and older, who identify as Latino/a, and their 
vocational trajectory given their unique cultural, social, and political contexts.  
Research Questions 
 Given what we know about immigrant youths, and their career development, further 
exploration of the unique career development experiences of this population helps highlight the 
career decision making process of Latino immigrant youths and how they develop their career 
aspirations within their immigrant family context. With this in mind, questions of inquiry 
include: what do Latino immigrant youth believe the purpose of having a job or career is? 
Specifically, is being financially stable important for immigrant youths when they are 
considering their career options or are they more interested in choosing a career they enjoy and 
feel purpose doing?  Considering Gottfredson’s theory of circumscription and compromise, how 
do immigrant youths choose or eliminate career options? Do they receive messages from within 
their social, cultural context about what options are acceptable for them, and how do they 
perceive these messages? 
Considering the already complex bi-cultural experience of being a Latino immigrant 
youth, what barriers do participants believe they will face in trying to achieve their career goals, 
and do they feel confident they can overcome these challenges? More specifically, what do 
participants believe they will need to be successful in trying to achieve their career goals? Given 
that Latino cultural values emphasize family and the wellbeing of the collective group, where do 
immigrant youth feel most supported in their career decision-making and by whom? Are their 
career decisions something they feel they can discuss with family members, teachers, and 
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friends? How do participants internalize or perceive others’ messages about their career 
decisions? Additionally, given the construct of bi-dimensional or cross-cultural identities, and 
considering that career exploration and decision-making is a dynamic process, how do 
participants feel these identities influence their career choices over time?  
As the Latino immigrant youth population continues to grow, how do academic 
institutions meet the needs of this population particularly as they navigate their transition from 
high school to college or the work force, or both? How do their academic experiences influence 
their career intentions? What messages have they received from others at school about their 
career goals? Lastly, do Latino immigrant youths believe they can achieve their goals, and if not 
what would they need to be successful and feel confident in their career decisions? As Lent and 
colleagues (2002) have highlighted, an individual’s social cultural context provides rich 
information about their self-efficacy or sense of confidence about whether they can reach 
particular goals. Using CQR this study explored how these factors influence Latino immigrant 
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               CHAPTER III 
                     Method 
The following section provides a brief overview of CQR method and rationale for using 
this method for the current study. Included in this chapter will be a discussion about the research 
participants, as well as data gathering and storage procedures, including; recruitment, methods 
used to ensure participant confidentiality, informed consent process, and the data collection 
method. Instruments used in the study (demographic questionnaire, and interview protocol) will 
also be discussed. Additionally, potential ethical considerations presented in the study will also 
be discussed. Data analysis procedures, particularly the qualitative research methodology and 
coding of the data will be detailed. Lastly, as an integral function of the CQR method and data 
analysis process, the qualitative research team structure and function will be highlighted.  
Consensual Qualitative Research  
This study explores the career developmental influences experienced by immigrant 
youth, and possible clinical implications of these experiences. The study uses a consensual 
qualitative research (CQR) method in order to gather multidimensional data, which 
contextualizes the experiences of participants involved in the research. This research method is 
well suited for this particular study as it allows for participants from marginalized communities, 
who are not usually represented in the existing career research literature to document their 
specific career experiences. Using a collaborative research tool allows for participants to 
illustrate a wide range of experiences, and results are not bound by a pre-existing set of 
hypotheses. As described by Hill et al. (1997, 2005), CQR provides for the exploration of 
various interpretations or constructions of a specific experience or process, such as career 
development in this study. It allows for participants to make meaning of their experiences and for 
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the researcher to identify relationships to concepts and ideas, in this case, immigrant youths 
currently attending New York City public high schools and factors that might influence their 
career decision-making.   
Participants 
Hill et al (1997) recommend a sample size of 10-15 participants for a CQR study. As 
illustrated in Table 1, this study includes 15 high school students (8 men, 7 women), all 18 years 
of age or older.  All students identified as immigrant youth, either being born outside of the U.S. 
(n = 6, 40%), or having at least one parent born outside of the U.S. (n = 9, 60%).  
As seen in Table 1, racially, the participants identified as Latino/Hispanic (n = 12, 80%), 
Black (n = 2, 13%), and White (n = 1, 6%). The sample presented included a wide range of 
Latino ethnicities with most participants identifying as Dominican-American (n = 8, 53%), and 
others as Mexican-American (n = 4, 26%), Honduran (n = 1, 6%), Puerto Rican (n = 1, 6%), and 
Ecuadorian American (n = 1, 6%). The sample ranged in age from 18-20, with a mean age of 18 
years of age. In terms of social class identification, participants identified within the range of 
poor/low income (n = 2, 13%), working (n = 4, 26%), lower middle (n = 6, 40%), and 
middle/upper middle (n = 3, 20%). In terms of plans for after high school graduation, many of 
the participants reported they were expecting to begin college after high school (n = 9, 60%), 
begin college as well as work (n = 3, 20%), and some were planning to begin working prior to 
enrolling in college or university (n = 3, 20%). It is worth noting the participant’s school context 
(location, school population, and school programming) provides further details for understanding 
the unique experience of Latino immigrant youth. Further discussion of the impact the school 
context may have on student career development is provided in the academic challenges section 
in Chapter V.  
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Parent demographics for participants in this study illustrate similarities in academic 
background, employment and years lived in the U.S. All participants reported their parents living 
in the U.S. for over 10 years, with the majority (n = 9, 60%) living in the U.S. more than 20 
years. In terms of education history, most participants reported having at least one parent 
receiving some college or post-secondary education (n = 9, 60%). Participants reported mother’s 
occupation and father’s occupation, with the majority (n = 11, 73%) working within the service 
industry.  
Procedure 
Participant recruitment. Participants were recruited over the course of three months from two 
New York City high schools. Permission to conduct research within N.Y.C. public schools was 
obtained by completing the Institutional Review Board (IRB) process within the Department of 
Education. As researcher, I visited each high school location, and met with school leaders to 
inform them of this study and obtained permission to conduct this research within their school. I 
briefly met with students within their lunch hour to introduce the study and review participation 
criteria. Students were provided with a flyer that included an overview of the study and my email 
contact information. Interested participants were encouraged to contact me directly to set up a 
time to conduct the interview. Several participants, who had heard about the study from their 
classmates, were recruited for the study as well. Study participants were not financially 
compensated for their participation in this study. 
Informed consent and confidentiality. During the informed consent process, participants were 
informed of the purpose of the study, potential risks and benefits of participation, my contact 
information, and were provided with information related to the audio recording of the interviews. 
Consent was obtained both verbally and in writing, with the use of informed consent documents 
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provided to each participant. Participants were encouraged to ask questions and voice any 
concerns they had related to study participation and to being audio recorded. Participants’ data 
collected during interviews was de-identified and securely stored in locked file in the 
researcher’s office. All participants were informed that their participation in the study was 
voluntary, and that they were free to discontinue participation at any time. During this process, I 
made sure to stop in several times and check for understanding and encourage students to ask 
questions or voice any concerns. When it was clear that participants understood the purpose of 
the study, and potential risks and benefits of participating, they were provided with the consent 
document to sign.  
Data collection. After it was determined that participants met criteria for participating in the 
study, arrangement was made to conduct the interview at the school site during the student’s 
lunchtime, or other non-academic instructional time. Each participant was first interviewed and 
screened for the study to determine if they met inclusion criteria. This initial interview lasted no 
more than ten minutes. Once participants agreed to participate, the interview was scheduled. The 
purpose of the study was described to each participant as an “exploration of the unique 
experiences of Latino immigrant youths as it relates to their career plans and goals”, and 
provided an outline of the interview, so that participants were aware of what was expected to 
take place. All participants consented to be audio recorded and were provided with an outline of 
the procedures to protect confidentiality. Participants were encouraged to ask questions before, 
during, and after interview. All participants were encouraged to contact me by phone or email 
should they have any questions or wish to withdraw their interview from this study. No 
interviews were withdrawn from this study.  
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 Participants were initially asked to complete a demographic questionnaire (Appendix A) 
that included questions about the student’s racial and ethnic background, social class status, 
family composition, and plans for after high school graduation. Guidance was provided during 
the completion of the demographic questionnaire, as students requested clarification with certain 
items, specifically social class status, and race, ethnicity identification. Interviews were 
conducted in unused, empty classrooms in each of the participant’s schools. Most interviews (n = 
12, 80%) were 10-20 minutes in duration, with a few cases (n=3; 20%), lasting 25-30 minutes.  
Instruments 
Demographic questionnaire.  All interviews began with the completion of a 
demographic questionnaire (see Appendix A), that asked participants to identify their age, race, 
ethnicity, social class status, family composition (e.g., did they live with their mother, father, 
grandparents; did they have siblings.) Students were asked to note their plans for after high 
school graduation, whether they were planning to attend college, enter the workforce, or both. 
Participants were also asked about how they came to identify as immigrant students, identifying 
whether they were born outside of the U.S. or if they had a parent that was born outside of the 
U.S. Additionally, participants were asked to identify their parents’ highest level of education, 
and their current employment positions (see Table 2). Participants were encouraged to voice 
concerns if at any point they felt uncomfortable answering any of the demographic questions, or 
if they were unsure of how to answer any of the questions.  
Interview protocol. As recommended by Hill et al., (1997), the interview protocol 
(Appendix B) used in this study was semi-structured in order to allow for participants to 
elaborate their responses, and the interviewer to inquire further about the participant’s responses. 
The interview questions were derived from a review of the current career development literature, 
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discussed above in Chapter II, research questions, as well as feedback received from experienced 
qualitative researchers and advisors. Interview questions included items meant to explore 
participant’s career development and decision making, and thoughts on what they feel might get 
in the way of achieving their career goals. Using open-ended questions allowed for participants 
to elaborate on their responses and discuss what they considered to be most relevant to their 
experiences as immigrant youth, and how this experience might impact their career decision-
making. The interview protocol also allowed for each participant to give the interviewer 
feedback on what it was like to participate in the interview.  
Data Analysis 
 Methodology.  Using CQR method involves various stages of data analysis. As 
suggested by Hill et al., (1997), data should be gathered using a semi-structured interview 
protocol. Once interviews are audio recorded they should be transcribed and analyzed in three 
phases. In the initial phase of data analysis, each transcribed interview is read and participant’s 
responses are divided into domains or general topic areas. Following the domain coding process, 
core ideas are identified within each interview, for each participant.  This phase of data analysis 
serves as an editing process, where responses are consolidated without losing the basic meaning 
of what the participant is saying. Core ideas essentially offer a brief summary of what the 
participant is saying for each domain. Following the labeling of core ideas, the process of cross-
analysis involves a higher level of investigation, in which categories are abstracted to describe 
recurrent themes in the core ideas within domains across all cases.  
  As suggested by Hill et al. (1997; 2005) CQR analysis is conducted in a team of three to 
five members who must go through the process of coming to consensus in each phase of the data 
analysis. For this current study a team of three research members were involved, in addition to 
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one outside auditor who was responsible for ensuring the team members maintained the integrity 
of the data and remained true to the participant’s words, and provided detailed feedback at each 
stage of the analysis process. A description of the research team, each phase of the data analysis, 
and the process of working with an auditor will be provided below. 
Prior to data analysis, audio-recorded interviews were transcribed by playing back all 
audio and typing all recorded questions and participant responses verbatim. This was done in a 
private office with only the primary researcher listening to the audio to protect participant 
confidentiality. All proper names of people and places mentioned in the interviews were omitted 
from the transcript.  
Research team. For this study, the research team consisted of the primary researcher, 
who identifies as a Black, Dominican-American Latina, working-class, and first generation 
immigrant student currently enrolled in a counseling psychology doctoral program. Another team 
member identifies as White, middle class woman, currently enrolled in a clinical psychology 
master’s program, with previous experience working as an adjunct professor at a community 
college in Georgia. The third team member was a Chinese woman, middle-class graduate 
student, currently enrolled in a master’s level counseling psychology program, who at the time of 
our data analysis was working with mono-lingual Mandarin speaking Chinese immigrants at a 
community mental health facility. Our auditor was a White, middle-class woman, a doctoral 
graduate from an accredited counseling psychology program in New York City, and experienced 
CQR researcher who provided expert knowledge and feedback to team members throughout the 
analysis process.  
 As suggested by Hill et al., (1997; 2005) the team members met before starting data 
analysis to openly discuss biases, assumptions, and expectations of the results of the study. 
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Having these discussions, allowed for team members to explore how their identities and 
demographic characteristics influenced their perception of the participants in this study. 
Additionally, Hill et al., (2005) suggests that biases can also be “reflected in values and beliefs 
about the topic” being studied (p. 198). Team members discussed how their identities and prior 
research experiences might influence their expectations of results. Team members had various 
degrees of experience working with students before, including the principal investigator having 
worked as a public school teacher in New York City.  In addition, two of the research members 
identified as immigrants, and so the team discussed how these experiences might influence their 
perspectives, and assumptions made about the participants. Members discussed how social class 
status might influence the career decision making of immigrant youths. Members suggested 
some students who identify as middle or upper class status may be exposed to a wider range of 
career opportunities, and have more access to career and academic resources than others in 
working and lower class statuses.  In addition to social class status, team members discussed 
gender role expectations as a possible influence on participants’ career decision-making. 
Specifically, team members considered possible gendered messages participants’ have received 
about acceptable career options for men and women, and the foreclosing of certain career options 
based on these messages.  
  All members discussed their biases and expectations openly, which included the principal 
investigator working as public school teacher prior to graduate studies in counseling psychology, 
as well as her identity as a first generation Latina immigrant student. The team discussed how 
these identities could impact the data analysis process as the principal investigator having an 
“insider’s perspective” on the career development of immigrant youth. Having this perspective 
often helped the team explore and have curiosity about the participant’s varying experiences. For 
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example, several participants discussed their reluctance to share their career plans with others at 
school, but were willing to share their ideas with the principal investigator, possibly because of 
her identity as an immigrant student herself. In discussing these factors, members made sure to 
remain vigilant throughout the data analysis process so as to ensure researcher expectations did 
not influence the integrity of the data. Having a White female team member provided rich 
discussion related to race and possible biases and expectations based on different racial contexts. 
For example, the team discussed the expectation that race and experiences of racism would be a 
factor that influenced our participants’ career aspirations; in that students would report that they 
have received messages from those around them that certain career options would not be 
available to them because of their race.  
Domain coding. The initial phase of data analysis included coding each transcribed 
interview response into domains, or general ideas. The team began this process by reviewing the 
interview protocol and brainstorming possible domain titles participant responses could fit into. 
A review of the interview protocol, and participant responses led to us to generate nine domains, 
which became our initial domain list. One interview was chosen randomly for each team member 
to individually read and code for domains. Responses ranged from a few words to several 
sentences and were highlighted and labeled to identify each domain segment. The team then 
argued to consensus about the best domain title that would fit each section of the data. For 
example, if team members coded a specific participant response into different domain titles, 
members would discuss their rationale for how they coded the response until an agreement was 
reached about which domain best represented the data. This process was completed for a second 
interview, after which, both coded interviews and a domain list were sent to our auditor in order 
to review domain titles and get feedback on our coding process. Auditor feedback recommended 
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combining several domain titles in order to prevent “double coding” or assigning the same data 
into more than one domain. For example, one domain title that was on our initial domain list was 
“parent education,” but after reviewing interviews we found there was not enough data to fit into 
this domain. Our auditor suggested we combine this domain into another domain that better 
illustrates the participant’s experience. The final domain list contained a total of seven domains. 
After receiving feedback on our domain list, the team adjusted domain titles as needed and 
completed the domain coding process for all but two interviews, which would later serve as a 
stability check, to be described below.  
Developing core ideas. Following the domain coding process, the data content in each 
domain was summarized into succinct phrases for each interview. Hill et al., (2005) describes 
this phase of data analysis as a process of capturing the essence of the participant’s words, in a 
concise and clear format (p. 200). Each team member reviewed one interview and developed 
core ideas separately. Once the team developed their core ideas for each domain within an 
individual interview, the team consolidated the core ideas until consensus was reached. During 
this process, team members’ core ideas were reviewed in order to have the best representation of 
the data. All team members participated in constructing the core ideas and finding the most 
accurate, succinct phrase that best captured the essence of the participants’ response for each 
domain. At this phase of the analysis the team created a consensus document for each participant 
including domain titles and related responses and corresponding core ideas. The consensus 
document was sent to our auditor who reviewed the data and gave feedback on whether the core 
ideas were precise and clear, but did not interfere with the participant’s explicit meaning. 
Feedback from the auditor included suggestions for re-wording some core ideas in order to better 
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capture participant’s experiences. Team members discussed the auditor’s feedback and came to 
consensus about how to incorporate the feedback provided.  
Cross analysis. Every stage of data analysis thus far involved reviewing the data within 
each individual case. The cross-analysis phase requires the team members to move to a broader 
level of abstraction in analyzing the data (Hill et al., 2005; p. 200) and to review the data across 
cases in order to look for common themes (see Table 3). During the cross analysis, the team 
examines the core ideas within all of the domains across all cases, and group similar ideas into 
categories. The categories developed are discussed by the team members and then sent to the 
auditor for review. Some of the feedback suggested re-naming some of the categories in order for 
the phrase to be more descriptive of the data and illustrative of the participant’s experience. The 
feedback was discussed within the team and some of the category names were revised. Once the 
category names had been established and all of the data was placed in corresponding categories, 
each category was given a frequency label in order to characterize the frequency of occurrence of 
each category (Hill et al., 2005). Hill et al., (1997; 2005) suggest using “general” (results that 
apply to all or nearly all cases), “typical” (results that apply to at least half of the cases), 
“variant”(results that apply to at least two or three, but fewer than half, of the cases), and “rare” 
(which applies to one or none of the cases).  
Stability check. CQR researchers recommend withholding at least two cases from the 
initial cross analysis in order to use these cases as a stability check (Hill et al., 2005). The 
stability check offers a way to check if adding new cases to the data would substantially change 
the existing categories or the frequency labels assigned to each category. The two withheld cases 
were coded for domains and core ideas then added to the already constructed categories. The 
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original categories and frequency labels remained unchanged and therefore results were 



























       Results 
Throughout the following chapter, the results of the study will be highlighted. As 
recommended by Hill and colleagues (1997; 2005) the results will be presented according to the 
domains and categories derived from the data. A combination of core ideas and quotes will 
provide rich details in order to best illustrate the findings of the study. A total of seven domains 
were developed throughout the data analysis process. These domains as well as the categories 
derived from the core ideas will be presented in this chapter. The following frequency labels 
were used to describe patterns in the data; general, applied to categories including to 14 to 15 
cases; typical, was applied to categories including 8 to 13 cases; variant was applied to 
categories including 2 to 8 cases; rare was applied to categories with zero or one case. This data 
is also presented in Table 3.  
Typical Case Narrative 
 As Hill et al., (1997) suggest, a narrative illustrating the most common experience of a 
participant in this study will be described below.  For this study an average participant was a 
high school senior, 18 year-old woman, born in the U.S. and is a child of immigrant parents. The 
participant identified as Latina from the Dominican Republic, lower middle class status, and has 
siblings. In terms of plans for after graduation this student would like to attend college, and 
possibly work part time to help pay for her academic and living expenses.  
An average participant in this study enjoyed being active on her free time, and was 
interested in studying humanities at school. She aspires to work in the healthcare field, but she 
has changed her career aspirations over time. In terms of career influences, she reported she 
usually talks to her family about her career goals and feels supported by her family in her career 
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decisions. She discusses her plans with schoolteachers or college counselors, but has also 
received mixed messages from others about her goals. In general, she does not report that her 
race, ethnicity, or gender will be a challenge to achieving her goals, but does feel that paying for 
college might be a challenge as well as academic difficulty, and staying motivated and focused in 
her goals. In order to achieve her career goals, the participant believes she will need support from 
family, friends, and teachers. She also believes the purpose of a career is to be able to enjoy what 
you are doing and to have a purpose in life. She also believes it is important to be able to 
financially support yourself. Overall, the participant feels confident in her academic abilities, and 
in her ability to achieve her career goals. 
Domains and Categories 
 As a team, and with the help of our qualitative research auditor, we were able to identify 
seven domains, or general ideas that best fit the data. The domains served as a foundation from 
which categories were developed. The categories offer a more descriptive and nuanced 
perspective of the interview content. Category titles are listed below and labeled in italics.   
Domain 1: Self-efficacy.  Participants were asked to report their self-confidence in the 
school activities they enjoyed, as well as discuss their level of confidence in their ability to 
achieve their career goals. Two general categories included (a) student feels confident in their 
academic interests, and (b) student feels they can achieve their career goals. Lastly, one variant 
category included (c) student feels they can reach their career goals, but has some concerns or 
doubts. When asked if they believed they could reach their career goal, a student shared his 
thoughts, stating “I think I could, unless I like want do something new or change my mind about 
it.” Another participant reported, “ Sometimes like it’s just a lot, unless somebody’s like in my 
face like I have to motivate myself like this is what I want, I want a good life.” 
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Domain 2: Career aspirations. Within this domain, participant responses fell within 
four variant career categories (a) artist, (b) criminal justice/law enforcement, (c) business, and 
(d) helping/health care professions.  Also within this domain, participants identified whether 
they have always had the same career goals, or if their career goals have changed over time 
Typically, (e) students have changed their minds about what they believe they would like their 
career to be. One interviewee had the following response: “I used to want to be a lawyer, but not 
anymore because that’s like a lot of years of school.” 
Domain 3: Career influences. This domain included participant’s descriptions of 
various factors influencing their career decision-making. These responses were sorted into one 
general, three typical, and three variant categories. In the general category, participants reported 
they talk to their families about their career goals. One participant shared her experience:  
My mom loves my goal, and my dad cause I don’t know why but I said when I was like 7 
that I wanted to be a police, but something happened in my life that made me want to be a 
police, but not anymore  - but most of my family love my goal, they respect my decision 
to be a fashion designer. 
 
Another participant expressed his experience of talking to his family as follows:  
 
My family? They always laugh when I say that I’m going to be the first immigrant 
president, because they just know I can’t be, but I mean in politics in general not too 
many parents would be excited to be like “my boy’s going to be a politician” – they’re 
more like, “I want him to be a doctor or a lawyer” you know, its definitely nothing 
negative, but nothing like, they’ll ask me like you know “oh so how’s the economy 
today” or whatever, you know? 
 
One interviewee discussed his family’s reaction to his career goals: 
 
I mean their reaction is generally positive, I guess my family feels as long as I study, as 
long as I take care of school, they’re supportive, mostly my mom.  I think its pretty good, 
I mean they expect me to go to college, they also encourage commitment to whatever I’m 
doing, so like they don’t really mind what my career choices are as long as like I do them 
and like I actually become a professional in that field of my choosing.  
 
Another student reported his experience in talking to his family about his career choice to be a 
physical therapist: 
 




They good with it because most of the people in my family want to be a doctor or 
something with business so it’s like they good with me studying physical therapy, they 
just tell me to stay focused, mostly my mom, like she says that if you really want to do it, 
she’s with me, but she just wants me to stay focused. 
 
In the first typical category, students talk to teachers about their career goals. One student 
reported discussed talking to his art teacher: 
I talk to my two art teachers in my program and anyone who’s willing to talk about art 
you know. I mean they themselves are artists and I guess they can see my art and talking 
to them they can, I have the opportunity to I guess progress my artistic thinking and also I 
guess be more invested in it. 
 
Another interviewee discussed feeling supported by his college counselor and school advisors in 
his career goals: 
I think the only person I’ve told is my college counselor and my crew advisor, Shelia is 
always like inspiring us to do something with our lives whether its just go for something 
and see whether you like it or not, if not you could go back and do something with 
yourself you know, you have a long way to go, and my crew advisor she’s always just 
happy with what I want to do, it might be dangerous or not, but she’s just happy for me. 
 
This student shared what he experiences when he talks to his teachers about his career goals, 
particularly as it relates to his goal of working in politics and law: 
I talk to a lot of grown ups, like my teacher Betty she went to law school for a bit, so I ask 
her things about what her opinions are of law. It’s not like I have one specific person I 
talk to, no matter who I talk to I always want to try to understand them even though I 
might not agree with them. I talk to my teacher because you know she went to law 
school, she’s very educated, she has like multiple degrees, so I feel like she’s experienced 
and she has a better idea and like she’s lived a long life and she’s participated in equal 
rights groups and things like that so I feel like you know you can just get an opinion from 
everybody, I feel like they have to have some sort of credibility.  
 
 Another typical category included students received mixed messages of support about their 
career goals. One participant shared his experience:  
I mean, I guess my goals are very different from what other people are doing, cause my 
goals aren’t really economically like in a field, or I guess I just don’t have to do this for 
like financial stuff like that, my goals are more like centered towards like achievement in 
the field of art not like how much money I make I guess like my salary stuff like that so I 
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guess, usually maybe I guess [people react] negatively, like “how do you plan to make 
money?’ stuff like that. I mean like artists are usually, I guess the stereotypical ones I 
guess are like poor in the streets, not making money, starving, so you would expect 
people to react negatively – or not negatively, but I guess be skeptical, or like at least a 
little bit like, you know, a little wary about that career choice, but people have so far have 
reacted positively you know like that’s amazing, definitely you should keep doing that 
you know? Like even strangers. 
 
One student shared the following experience of talking to his family about his career goals:  
Most of my family, they don’t know what it was [a physical therapist] - they didn’t know 
that it was so cool – I don’t know, they thought it was really low paying and it’s not. My 
mom, she wanted me to be a lawyer, but I hate lawyers! But I guess that’s a common 
misconception that people have, you’re supposed to shoot for lawyer or doctor and I 
didn’t like those options. My mom thinks that’s what you’re supposed to shoot for, like 
she thinks those are the most successful people.  
 
Interviewer: How do you feel about what she says?  
 
I don’t really care because I pretty much have a different mind-set, like she raised me but 
at the same time, mentally like how I am now, she didn’t do that. I spent a lot of time to 
myself and I pretty much build that up so we are completely different. So I feel like what 
she says, its more neutral because she still wants me to do the other stuff, but I don’t want 
to. 
 
Three variant categories were identified within the career influences domain. Some participants 
described being influenced by social-cultural factors in their career choices. A participant 
expressed how her family has encouraged her to continue to pursue her career goals by sharing 
“my family from Mexico when I speak with them on the phone, they always tell me that I should 
work really hard and to always be positive, not like when I was 14 when I was – muy 
negativa/very negative.” 




I don’t know, for me America really misconstrued that for me cause uh, yea, um so I’m 
from DR, I’m from San Pedro de Macoris and from Montecristi, well at least that’s where 
my parents are from, last time I went to DR it was last summer and I went to Montecristi, 
it’s pretty much the ghetto hood of DR or one of the ghettos I don’t know, the kids over 
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there already have jobs, they already have their own little things, helping fixing bikes, 
helping to cook. 
 
A second variant category within this domain, included student does not talk to family about 
career goals. One participant reported: 
I don’t really interact with my family, like they don’t really know me. They don’t know 
me at all. My parents don’t really know me. I’m kind of the outcast when it comes to my 
family. I’m not close to my siblings either. I don’t speak to my father, I speak to my 
mom, but we don’t really interact that well, like we don’t communicate so it’s really hard 
to say that my family knows me because they don’t. 
 
Another participant shared his thoughts on why he does not talk to his family about his career 
goals:  
Well my uncles would pretty much just tell me, well on my mother’s side there’s more 
you know freedom, so on my mother’s side I’m pretty sure they would say listen if that’s 
what you want to do then we support it, but then its like in any family you have the 
people who are very machismo and would say listen if you’re going to go off and be a 
dancer go off and be a sissy dancer somewhere else but I don’t care. 
 
Lastly, some students reported TV and media influences their career goals. These media reflect 
various career options and roles students have considered in their career decision making, as well 
as racism/sexism, stereotypes, and prejudices present in the students’ social context. One student 
described how he has interpreted societal messages from TV and media:  
I believe it’s subliminal so you know certain people of certain races and certain genders 
should have these particular set of jobs or this particular set of skills - well these 
particular messages come from different people, like people in the media, so if I really 
wanted to be a newscaster I couldn’t really do that because it’s a white man’s job, or if I 
wanted to be a police officer I can’t really do that either because I’m a Hispanic living in 
the ghettos of New York, I don’t really, unfortunately even though we are over here 
there’s a negative connotation that comes from the police so it’s pretty much altered my 
view of that because of the media. 
 




Since I was a little kid I’ve been watching Law and Order SVU, and its very interesting 
and as I got older I thought, I think this is what I want to be this is what I want to do. I 
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like it because I think its all investigating, like finding out who killed this person, stuff 
like that. It’s all interesting. 
 
As illustrated in Domain 3 above, students discussed various career influences, with most 
students reporting they could talk to a family member about their career goals. These results 
further highlight the idea that family members can influence the career decision making of 
Latino immigrant youth. There seems to be variability in how students are perceiving the 
messages their receive from their family members, where some students feel supported in 
achieving their goals, other students expressed receiving mixed messages of support as well as 
students who do not explicitly seek out family members to share their career aspirations and 
goals. Students also discussed their experiences of how social cultural factors such as culture, 
and political climate influence their career decisions. From speaking to family members in 
Mexico or the Dominican Republic, students discussed how these connections to their family and 
culture influenced their career choices. Additionally, some students discussed how television and 
media have impacted their career decision-making. Students discussed media representation of 
minorities and feeling some careers were inaccessible to them because of their race or ethnicity. 
Others expressed becoming interested some career options because of their television interests. 
  Domain 4: Challenges to career goals. Within this domain, students described possible 
challenges they might face in pursuing their career goals. Four variant categories were developed 
from participant’s responses. The first variant category indicates students believe paying for 
college might be a challenge to achieving their career goals. One student explained:  
“I mean you do have to think about that [paying for college], which is another challenge too, 
cause you know college is too expensive.” Another student expressed her financial concerns: 
I think that what could get in the way is financial stuff – like I said my family is not 
around so I’m mostly on my own so I have to support myself and I’m 18 so what could I 
do? I’m going to have to work hard and just stay focused.  I’m scared that even though I 
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would get financial aid, I’m scared once I get to grad school and I’ll be in debt, I mean 
I’ll have a job and everything I’m just concerned that you know with that and having to 
pay for grad school I wont be able to live on my own like will I be able to do that on my 
own? 
 
This student shares his experience of worrying about paying for college:  
Paying for college unfortunately it does scare me, because right now in the United States 
money is such a big thing, even all over the world. Ideally it shouldn’t cost a thing, but to 
be honest, the money is really the only thing that’s really scaring me because that’s just 
been programmed into me not the fact that I have to pay it, but the fact that I have to have 
my parents supporting me when I do it and I’m the type of person that I don’t like asking 
for anything, I’m pretty sure I could be dying and I wouldn’t want to ask anybody for 
anything to help me out. 
 
In another variant category, some participants were concerned years of schooling, or academic 
challenges might get in the way of their career goals. One participant’s response was as follows: 
It’s like a lot of time in school, again I’m not a fan of school, but I don’t know how 
college is going to be, so it might be cool I guess and changing majors, like finding out 
something that’s more appealing, I don’t know what that would be but, it could be a 
challenge.” Another student shared their concern: “ I think that what might get in the way 
is I think me, because I’m like very lazy and I don’t know, because I know its going to be 
a lot of years in college and its very stressful, so I don’t know I feel like its all on me. 
 
This student shared his concern: 
 
I think what might get in the way is college - that’s going get in the way but that’s going 
help you too, but then again the work like the assignments, projects all that’s going be 
challenging and I might or might not go to medical school, I don’t know about that yet, 
there’s a chance, but people say you can become a radiologist without going, others say 
it’s better if you do and you get your training and I just haven’t decided yet, I just have to 
wait to see how college will look like first. I like to take my time step by step and just see 
what happens. I don’t want to rush. 
 
Another variant categories illustrated students believed their lack of motivation or indecisiveness 
could be a challenge. One participant reported her experience, “maybe, finding another interest 
and wanting to do something else. I like to draw, I’ve always liked to do that, but I don’t want to 
go to college for that.” Another student expressed their concern of not feeling motivated, 
“sometimes it’s just a lot, unless someone is in my face I have to motivate myself because this is 
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what I want, I want a good life. I feel like what might get in the way is making decisions or not 
going to school, and motivating myself to do it.” 
The last variant category describes participants who believe their social, cultural identity 
is a barrier to achieving their career goals. In this category participants described how their race, 
class, gender, or legal status might present as a challenge to their ability to achieve their career 
goals. One participant discussed his perspective of feeling his racial identity might be a challenge 
to achieving his goals, stating:  
Well going to college is not going to be easy because we have multiple people coming to 
our school saying that you know college isn’t easy especially for those who aren’t White 
and going to a campus and such and there the majority of people are White and you’re 
like the minority in the population in the campus and maybe its like uncomfortable and 
then there might be indirect racism and stuff like that. 
 
One student shared his feelings of frustrations and uncertainty in his future due to his legal 
status.  
I think, how things are going now, not with me but with the world, because I’m here 
adapting to a place, not that the place is adapting to me so it all depends on how 
everything goes. It’s really, really, annoying and confusing because those uncertainties 
they kind of don’t allow me to keep on going, they just keep me in the moment with 
what’s going to happen. I would like to plan for the future, but I don’t know what’s going 
to happen in the future, like this country right now is a hot mess, and everything can go 
up and down politically, so I don’t know.  I want to say it, it’s just that I live in this 
country, and I don’t want to insult it but it’s just the truth, I feel like America is just a 
very hypocritical place that stands for just the complete opposite of what they say and it’s 
just this is only the land for those who are willing to do whatever it takes to succeed 
whether it’s good or bad and I’m not sure if I want to do that. 
 
In Domain 4 students discussed what they believe might be challenging in achieving their 
career goals. In the four variant categories described above, students discussed paying for 
college, academic difficulty, lack of motivation, and their social cultural identity as potential 
challenges to their career achievement. Students expressed their concern and worry related to 
having to pay for a college education and what this would mean for their families and for 
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themselves as they consider having to balance going to school and working to pay for costs. 
Participants also reported they feel academic difficulty and length of time required to complete 
their studies as a challenge in their career aspirations. A lack of motivation, indecisiveness, and 
losing interest in their original choice of study was another category of challenges students 
believed they might face. Lastly, students believed that their social cultural identity might be a 
challenge particularly for students contemplating attending college and worrying they might feel 
out of place as a Latino student. 
Domain 5: Needs for career success. This domain captures participant’s responses to 
what they believe they would need in order to achieve their career goals. Four variant, and one 
general category were abstracted from participant’s responses. Generally, students believed they 
would need a strong support system including support from family, friends, and teachers in order 
to be successful. One student illustrates this general theme in the following response:  
I would need a support system, like I have a support system now that’s why I’m scared to 
go away actually, because I was going to go away to college, but that’s my concern not 
having the same support system there that I have now, especially knowing that I have like 
medical issues and like mental health issues, I don’t know how I would be able cope with 
not having the support system that I have now. 
 
One participant described his relationship with his father and feeling supported by him:  
I guess I would want to have my family and loved ones next to me, but like I said I’m not 
really concerned about what others think like I said I just need them for when I need 
support - moral support. Even though I don’t live with my dad I think he supports me 
more than anything. We live in a really bad neighborhood and everything is starting to go 
south, and he’s seen that I been close from falling into the wrong hands, and he would 
rather me do anything else than me fall into the wrong hands.  I don’t see him a lot so 
when I do see him like once a week he tries to talk to me and say if I need anything I can 
come to him and if not then he will try to do his best. 
 
Another interviewee expressed her need for support by stating, “I would just need just support  
 
from the people I’m around the most, my family, my boyfriend, my best friend.” Another  
 
participant reported she would need support from her family, adding: “I guess I would need  
 




encouragement like from my family to tell me to keep going and don’t give up.” 
 
 Four variant categories provided further examples of what participants believed they  
 
would need, including (a) a good education, (b) financial resources, (c) staying focused and  
 
motivated, and (d) being in a good environment. One participant’s perspective  
 
on needing a good education, gave the following response: 
For me I just need good source of knowledge and a good education obviously, and not 
only like a good education, but also like a very open environment you know, not so strict 
on thinking you know, like I need a good source of knowledge but also I don’t want to be 
forced in that knowledge, I want to be self-motivated too – I don’t want to go to a place 
and feel like I need to learn something in order to learn, not like something that’s going to 
get you a good grade you know? I want to learn something out of the enjoyment of 
learning and discovery and I think a space that’s open minded, a space that’s very honest 
with you is essential to that. 
 
 One student shared his need for financial resources: “ Well, what I would need, physically, it 
would just be money, that’s about it.” Another student described her need to stay focused in 
order to achieve her goal. 
I need to focus more on studying, cause I spend a lot of time on like my phone and stuff, 
if I really want to do something, I have to be the one to really want to do it and really put 
my time into it, I spend too much time on like my phone when I don’t have my phone I’ll 
focus more. 
 




I would need a good environment. I cant have like a bad vibe around me constantly, like I went 
to school in Florida and it was a bad vibe I didn’t like it and I didn’t do good in school I did 
really bad, and I had to come here.” 
 
In Domain 5, participants discussed what they believe they would need in order to 
achieve their career goals. In the general category participants reported they would need support 
from family, friends, and teachers. Students described feeling supported by their family and 
social supports and feeling they would continue to need this support system in order to achieve 
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their career goals. Four variant categories were also presented in which participants also reported 
they would need financial resources in helping to pay for college, a good education, the ability to 
stay focused and motivated, and a positive learning environment in order to achieve their career 
goals.   
Domain 6: Purpose of a career. Participants were asked to discuss what they believed 
the purpose of having a career was. One typical, and two variant categories were derived from 
their responses. Typically, students believed it was equally important to enjoy your career as 
well as make money to financially support yourself. One participant described his thoughts on 
what the purpose of a career is as follows: 
I feel like making money is important but I feel like I should be happy doing it, like the 
same way I’m happy playing soccer is the same way I feel I should be at my job, I should 
be happy to be there, I should love what I’m doing its not just because I get paid a certain 
a mount of money that I should do it so I feel like its important for me to like what I’m 
going into. 
 
Another interviewee shared their perspective:  
 
I guess the purpose of a career is having something to like pay attention to, or like having 
something that you’re invested in and working on, that, you know, something that you 
like doing, something that you’re actually motivated to do. So for a career, and the idea 
of a career I guess having a job or having a task that provides you with like money I 
guess it is important, but also I think its important to keep in mind that a career should be 
something that someone should be invested in and it shouldn’t be solely just to maintain 
like I guess not to just like economically. 
 
I think its important to like it, cause there’s no point in doing something if you don’t like 
it. I guess there’s a point to it, but if you’re doing a job that you don’t like  – there’s no 
point. 
 
In the variant categories, some participants believed the purpose of a career was to be financially 
stable. A participant gave the following response, “sometimes you don’t always get to do what 
you like, its whatever gives you more money that’s what you should always go for, cause my 
mom always told me that.” Another student expressed:  
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Money is always been like a obstacle for me, and I don’t really necessarily want to have 
the money to be financially happy, I like money because you can do things with it, its 
more like an objet that can get you through things, so I guess that’s about it because I 
mean if it could get me through things I guess it makes me happy. 
 
Others believed the purpose of a career was to enjoy what you do and to have a purpose in life. 
As illustrated by one participant: 
I feel like whatever your career is, it is reflected from who you are, your career doesn’t 
make you, that’s why I want to be a politician because my morals and my ideals are to 
help as many people as possible - I believe its more about what you want to get out of it. 
A lot of people do careers to make money, that’s perfectly fine because you know most 
countries run on cash, so money is definitely a big part. I don’t think it should be the 
main part - definitely it should be what you want to do, what you love. That’s not always 
an option for people unfortunately because of economic backgrounds and what they’re 
limited to or their resources, so no matter what, they have to make the best with what 
they have. I think it’s more about what they want out of it, a lot of people want money, 
maybe that’s their focus, maybe they just want money. 
 
One interviewee shared their perspective:  
 
Definitely it’s more important to do something you love, because you could have a career 
and not like it, you’re not going to enjoy it, so why have a career like that? You have to 
choose a career that you would enjoy and love.  
 
 The categories in Domain 6 illustrated what participants believe the purpose of a career 
is. In a typical category, participants discussed the purpose of having a career is to make money 
as well as enjoy what you are doing and having a purpose in life. Participants expressed they feel 
having a career is important in order to financially support yourself, but also you should enjoy 
what you are doing. Two variant categories within this domain represent participants who 
expressed the purpose of having a career is to enjoy your life and have a purpose, while others 
believe it is more important to be financially stable and make a living.  
 Domain 7: Reaction to participating in this study. Finally, participants were asked to 
discuss how they felt about participating in this study. The typical category within this domain 
included more neutral reactions to the interview, with most reporting they felt participating in 
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this study was ok, or interesting. One student shared “well its interesting because I don’t 
normally talk about this stuff.”  
Another student shared, “well, it was alright I guess, I don’t want to say whatever, but I guess it 
was painless.” 
One variant category within this domain included students who reported they felt good 
participating in this interview. For example, one student shared their experience:  
I feel like its good you know having to tell someone what my life is like right now. I feel 
like its good letting all that out and just talk to someone about that. I just hope that 
college goes great that I get my degree and just make my family proud. 
 
One student simply stated, “it’s good, I like talking about this sometimes.” 
 
Investigator Experience 
Throughout conducting these interviews, transcribing and analyzing the data, I have been 
reminded of the unique challenges these students face not just in their career decision-making, 
but also as young adults trying to navigate their experiences and identities. While conducting 
interviews many of the students were curious about who I was and what I was studying in school 
and asked questions about my experience. I was very aware of my identity as an outsider coming 
in for a brief moment to capture their experience as students and immigrant youth making 
momentous decisions about their lives, but not someone they would continue that conversation 
with. These experiences were very powerful, and I often felt connected and invested in these 
students’ lives. I offered my experiences and answered their questions, often disclosing my 
identity as an immigrant and my career decisions. I often left each interview feeling grateful for 
being allowed to connect with such insightful, curious, and resilient students. Each student’s 
willingness and excitement to participate and remain open to the interview process allowed me to 
remain invigorated and connected to the purpose of this study.  
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Brief Summary of Findings 
 This study aimed to explore the experience of immigrant youth in their career decision-
making process. There are many themes throughout the results that merit fuller expression. In 
talking to participants about their confidence in achieving their goals, it seems most felt 
motivated to pursue their goals and confident in their ability to achieve those goals. Keeping in 
mind Lent, Hackett, and Brown’s (1994) social cognitive theory of career development, the 
construct of self-efficacy is presented as a factor with the potential to greatly impact one’s career 
decision-making. The theory presents that how one feels about their ability to achieve a goal, 
will influence the decisions they make related to that goal. It is encouraging to have data 
reporting that most participants felt they were able to achieve their goals. Though most 
participants felt confident in their abilities to achieve their career goals, some reported to have 
concerns or doubts, which are important to acknowledge and explore how teachers, career 
counselors, and other social supports can address these concerns.  
As might be expected, several participants have changed their minds about what their 
career goals would be over time. As Gottfredson’s theory of circumscription suggests, our 
experiences within our cultural context provides us with many messages about what are 
acceptable career options for us. Most specifically, these messages often come in the form of 
gender stereotypes. Though we know that several participants in this study have changed their 
minds about their career choices, it would be interesting to continue to explore what led to these 
decisions, and whether messages related to gender stereotypes and career options were 
internalized, as expressed by one participant in his experience of messages he’s received from 
the media about what is an acceptable career option for him. One of the most significant findings 
in this study suggest that having a strong support system including teachers, family, career 
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counselors, and peers, provides immigrant youths with a sense of motivation, confidence and 
trust in their abilities to achieve their goals.  
Most notably, the data indicates participants talk to family members about their career 
goals, with most reporting I talk to my mother about my career plans. This could indicate that 
family plays a very central role in the career development process for immigrant youth, and 
would be worthwhile to continue to explore how immigrant families navigate this phase of 
development and transition. Also worth exploring are family cultural values that may be 
communicated and how immigrant youths perceive these messages, how do they incorporate 
their multiple identities in their career decision-making?  Another student discussed above, when 
talking to his family about becoming a politician, he feels simultaneously supported as well as 
acutely aware of the limits of achieving this goal, which is largely due to his immigrant identity. 
What is surprising is that results point to very few students reported being influenced by 
social cultural factors such as race, ethnicity, social class, and gender identities in their career 
decision-making. There were various challenges to achieving career goals participants identified, 
including paying for college, academic difficulty, and lack of motivation. These results may 
indicate that students do not consider there to be many social cultural barriers to achieving their 
goals, but as illustrated by an interviewee above, who discussed foreclosing the option to become 
a newscaster because of his racial identity, there does seem to be some social cultural influences 
on their ideas of available career options. Additionally, these results may highlight biases and 
expectations the primary researcher had about the experience of the average participant in this 
study. Participants also identified having strong support system as a need for their career success. 
As mentioned above, immigrant youth feel most supported by their families. These relationships 
may offer a sense of self-confidence and identity that other sources of support may not provide. 
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Previous research has found that ethnic identity and feeling close to one’s culture has a buffering 
effect on negative messages directed towards minority students, offering a sense of 
belongingness and cultural identity (Bonifacio & Gushue, 2014). Lastly, immigrant youths have 
differing ideas about what the purpose of having a career is. Participants in this study believe it is 
equally important to enjoy your career as well as make money and financially support yourself. It 
seems that for this research sample, being able to enjoy your job and have a purpose in life is just 
as important as being able to make a living and financially support yourself. It was surprising 
that not more participants reported being more concerned about making money and being 
financially stable as most important in choosing a career. This may indicate that currently, 
immigrant youths have a more complex understanding of what the purpose of a career is and it 
may expand beyond their individual experiences within their families. The following chapter will 
expand on the aforementioned findings and provide further discussion of implications for career 
theory, clinical practice, and future research. Additionally, limitations of the study and 















   Discussion 
 The Latino population continues to be a powerful economic, cultural, and socio-political 
force in the United States. Latino youth in particular constitute a large and growing portion of the 
U.S. labor force (Patten, 2016). Career researchers and counseling psychologists have started to 
explore the mental health needs and career development of Latino immigrant youth, but much 
still remains to be studied as the attempt to understand the unique experience and mental health 
needs of this population. This study seeks to add to the current career research literature by 
asking the following questions: 
 What do Latino immigrant youth believe the purpose of a career is? More specifically, do 
students believe it is more important to be financially stable or to enjoy one’s job and feel 
purposeful? 
 What influences Latino immigrant youth to choose or eliminate a career option and what 
messages do immigrant youth receive from their social, cultural context about what 
career options are acceptable for them? 
 What barriers do Latino immigrant youth believe they will face in trying to achieve their 
career goals, and do they feel confident they can overcome these challenges? 
 What do Latino immigrant youth believe they need to achieve their career goals? 
 Given that Latino cultural values emphasize family and the wellbeing of the collective 
group, where do Latino immigrant youth feel most supported in their career decision-
making and by whom? Are their career decisions something they feel they can discuss 
with family members, teachers, and friends? 
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The following chapter will aim to highlight the findings of the present study and implications 
for clinical training, practice, and career research. It will begin with a brief summary of the study 
rationale and the growing impact of the Latino population in the labor force. The subsequent 
section will include a discussion of the key findings of the study, detailing the general themes 
and results from participant interviews. Throughout this discussion an overview of career 
research literature and theoretical models, which provide the framework for understanding the 
career decision making of Latino immigrant youth will be mentioned. The implications of the 
results of this study and the role mental health clinicians play in facilitating the career 
development process of Latino immigrant youth will be discussed. Lastly, the limitations of the 
study and future directions for research and clinical practice will be outlined. Attention will be 
given to discussing how the results of this study contribute to current career and counseling 
psychology research gaps. In addition, this discussion will also include recommendations for 
broadening multicultural training. 
Latino Immigrant Families in the U.S.  
Currently, forty-seven percent of the immigrant population in the US identifies as Latino. 
Latino immigrant families come to the U.S. for multiple reasons including academic and 
financial opportunities. Though they represent the largest immigrant population in the U.S., 
Latino immigrants fall behind on social factors such as employment, education, and 
socioeconomic status. Being the largest immigrant group in the U.S. the political and social 
participation of Latinos is expected to grow; but researchers point to the limited economic and 
financial gains Latinos make once they arrive to the U.S. Specifically, pursuing post-secondary 
education and securing non-service sector employment present as challenges for Latino families, 
which significantly limits their social mobility (Jackson, Kacanski, Rust, & Beck, 2006). With 
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limited social mobility Latino immigrant families, and more directly, Latino immigrant youth are 
essentially closed out of opportunities to pursue education after high school and consider a wide 
range of career opportunities. These vocational barriers further contribute to the ongoing 
underrepresentation of Latinos in more economically advanced fields of work.  
 Latino Immigrant Youth  
 The Latino population in the U.S. is most characteristically defined by its youth, with 
nearly sixty percent of the Latino population younger than 33 years of age (Patten, 2016). This 
population trend is significant for the Latino population, as it has implications for labor force 
participation and representation of Latinos throughout various employment fields. The results of 
this study suggest that Latino immigrant youth face unique vocational and academic challenges 
within their social cultural context. Latino students who participated in this study discussed their 
career aspirations, sources of support, what they believe will be a challenge in achieving their 
career goals, what they need in order to be successful and what they believe the purpose of a 
career is. Participants discussed various career influences including family relationships, support 
from teachers, and various cultural experiences as factors that contribute to their career decision-
making. Though there were several general themes that most students discussed experiencing 
and were common within the research sample, participants presented a range of experiences and 
relationships they felt influenced their career decision-making.  
Summary of Results  
This study explored the career decision-making process of Latino immigrant youth, and 
particularly how various contextual factors contributed to their career decisions. Participants in 
this study generally felt confident in their career decision making, which according to social 
cognitive career theory (Lent et al., 2004) greatly impacts their future career goals and thoughts 
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related to what they believe they can accomplish. As results from this study suggest, Latino 
immigrant youth have wide-ranging experiences that influence their career decision-making. The 
students who participated in this study provided further insight into the role social cultural 
context plays on their career choices. Of significant importance is the role family plays in 
providing support to immigrant youth throughout their career development. This finding supports 
previous research asserting the importance of family connection and support, or familism, on the 
development of Latino youth. Most participants shared their perceived challenges to achieving 
their career goals, which included financial resources, academic challenges, and self-motivation. 
Participants in this study also discussed what they believed they would need in order to achieve 
their career goals. Having a strong support system was a general theme for many of the students 
in this study, providing further support for a more comprehensive conceptualization of career 
development of racial and ethnic minority youth populations. This study further explored what 
participants believed the purpose of having a career was, and what they believed was more 
important in pursuing a career, pursuing financial success or choosing vocational opportunities 
that would feel personally fulfilling. Participants expressed their feelings of wishing to pursue a 
career that would help them become financial stable and enjoy their work and feel a sense of 
purpose. The following discussion will provide further analysis of the research findings and 
elaborate on participant’s career development experiences.  
Student Self-Efficacy  
Self-efficacy, the belief that one has the capabilities to accomplish a goal, is considered 
one of the fundamental concepts of social cognitive career theory (SCCT) (Lent, et al., 1994).  In 
this study, participants reported they feel confident in their ability to achieve their career goals. 
Participant’s ideas of what they believe will happen if they attempt to pursue their career goals is 
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significant in that it illustrates how much students believe they can achieve, and what beliefs they 
hold about their skills and abilities to accomplish their goals. The significance of participants 
reporting they feel confident they can achieve their goals is noteworthy in that it implies that 
Latino immigrant youth do feel they have agency in their career decision-making and that if they 
make decisions according to their goals they feel there is a good chance they will be able to 
accomplish their goal. These self-reflective beliefs have a direct impact on the way students feel 
about their lives, their goals, and then therefore can directly impact the decisions they make and 
the actions needed to reach these goals.  
 Though most participants expressed they felt confident in their career decision-making, 
many also reported they have concerns and doubts about being able to reach their goals. Career 
researchers have previously identified one of the milestones of the career development process of 
adolescent youth is that during this phase of development, youth are formulating ideas about 
what they are capable of achieving, what they are good at, activities that are meaningful to them, 
and what activities are acceptable for them to pursue (Lent et al., 2004; Gotfredson, 2002). 
Considering that adolescents are internalizing various messages about their capabilities and what 
resources are available to them as they prepare to transition from adolescence to adulthood, it is 
expected that participants in this study would express having doubts and concerns about 
achieving their goals. In this study, participants expressed having enough social support, 
motivation, and access to financial resources, as factors they believe would impact their ability to 
accomplish their goals. Further discussion of the challenges participants identified in 
accomplishing their career goals is provided below. 
Career Influences  
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As highlighted in SCCT, participant’s social cultural context plays an integral part in 
influencing the ideas, values, beliefs, and decisions made to pursue a career goal. In this study, 
participants were asked to discuss various factors they felt have influenced their career decisions. 
Participants discussed talking to their families, teachers, and friends about their career goals. 
While most participants discussed feeling supported by their family, teachers, or friends, some 
also discussed getting mixed messages of support from their support network about their career 
plans. Though not as commonly reported, participants in this study also discussed feeling 
influenced by social cultural factors such as race, class, gender, and ethnicity.  
 Family support. Cultural values such as familismo, or the social network surrounding 
familial relationships and community; has been highlighted as an important aspect of the career 
development process for Latino youth (Edwards & Lopez, 2006). In discussing who they talk to 
about their career decisions, most participants reported talking to a family member about their 
plans. Most significantly, participants disclosed they talk to their mother or siblings, and 
generally feel supported and encouraged by their families in their future goals. Participants 
generally felt they were able to discuss their career decisions with family and received messages 
of encouragement and support towards their goal. These findings provide further evidence to the 
strong familial support and resources available to Latino immigrant youth and the social cultural 
strengths that help students thrive in their environment (Edwards & Lopez, 2006)). As mentioned 
earlier in this study, researchers have highlighted how Latino immigrant families’ strong sense of 
community and adolescents’ connectedness with their culture can have lasting impact on their 
career decision making (Kenny et al., 2003). For this sample, family support did not just apply to 
participant’s career goals, most participants also discussed their families generally encouraging 
them to continue to pursue their academic goals as well.  
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 School support.  Participants in this study tended to also rely on talking to their teachers 
and school counselors about their career goals. For many students, being able to talk to their 
teachers and other school staff is significant in that it can provide further protective factors in 
overcoming perceived barriers to their goals. These school relationships is also significant for the 
Latino immigrant youth population as it has been found that immigrant students may feel 
socially isolated in academic settings (Valdes, 1996). Participants in this study reported they talk 
to teachers and generally feel supported by them. College counselors in particular seem to be a 
great source of support for participants in this study. Most participants discussed feeling a strong 
sense of support from their teachers and counselors, and feeling motivated to pursue their career 
goals. Additionally, participants stated that they felt supported by teachers in that their teachers 
could offer encouragement and motivation that was specific to them and their career and 
academic goals. One participant discussed talking to his art teachers about his goal of becoming 
an artist because he felt that they were invested in his development as an artist and could offer 
specific feedback and advice on how to progress in his artistic skills.  
 As researchers have previously found, attending schools in the U.S. has often led to the 
academic and vocational disengagement of Latino students (Katz, 1999). The sense of support 
and connectedness to their school counselors and teachers participants in this study report is 
significant not only because of the positive effect it has on students, but also as an indication that 
for at least some of the participants in this study, their academic environment is able to meet their 
academic and vocational needs.  
 Social cultural influences. Using Lent et al.’s (2004) SCCT as a framework for 
understanding the impact of social context on career development, a prominent factor in the 
career development of Latino immigrant youth is their social cultural identity. For many of the 
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participants in this study, they are tasked with having to navigate a bi-cultural existence that can 
most certainly be a confusing, challenging, and difficulty experience to fully understand during 
adolescence. Participants in this study discussed how relationships with family members in their 
home countries often provided encouragement and motivation to continue to pursue their goals. 
Other participants discussed factors such as machismo as an influence in their career decision-
making. As one participant described his experience of wishing to be a dancer and being told by 
his uncles to “be a sissy dancer” somewhere else. Gender socialization and role expectations in 
the Latino culture can be a very salient experience particularly as it relates to cultural norms and 
expectations related to career choices (Gomez et al., 2001).  
 Some participants discussed their hesitation in pursuing a specific career goal because 
they worried about staying motivated to pursue that goal or eventually changing their mind or 
becoming interested in another field. Career researchers have previously discussed the tension 
that exists for Latino youth between their cultural identities: on the one hand they feel connected 
to Latino cultural values which serves as an invaluable source of support, but also developing a 
bi-cultural identity as they integrate American cultural values as well. Participants in this study 
are faced with the challenge of having to navigate a bi-cultural identity and having demands 
placed on them by both their Latino identity and American values and expectations. Scholars 
have found that the impact this experience has on students can lead to lowered academic and 
vocational aspirations and expectations, indecisiveness, and hesitation in career decision-making 
(Kenny et al., 2007; Kenny et al., 2010) 
 Though some participants discussed the social cultural influences they experience in their 
career decision-making, it is surprising that not many of the participants discussed their cultural 
experiences as affecting their ideas about future career goals. It may be that because most of the 
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participants in this study identified as Latino or Black, they felt a sense of belonging and cultural 
connectedness within their school context, where the majority of the student population also 
identifies as Black and Latino. Therefore, their cultural identity as career influence is less salient.   
 Mixed messages of support. Though most participants discussed feeling supported by 
their families, some also expressed receiving mixed messages of support from family, and 
friends. Participants discussed having the experience of being supported in their goals, but also 
feeling judged or criticized by others who are skeptical they can achieve their career goals.  
Participants also expressed family members reactions to their career goals, related to not fully 
understanding what their goals were or what their decisions would mean for their financial 
future. The experiences shared by the participants in this study further support findings by career 
researchers that have discussed the challenges immigrant parents face in attempting to be 
involved or become familiar with the academic and vocational decision making process of 
immigrant youth (Gonzalez, Stein, & Huq, 2012). This can lead to students feeling isolated, 
limited in their choices, and disengaged from the school environment. Gonzalez et al., (2012) 
outline several factors that contribute to the lack of support available for immigrant youth and 
their families planning for college. For example, having teachers and counselors who are 
culturally similar to the students would help encourage and inspire students who may not have 
college educated parents, pursue a wide range of career and academic possibilities. Providing 
translated materials for families not only to familiarize them with the U.S. educational system, 
but also to inform and guide them through the grueling college application process, can offer 
immigrant families an opportunity to support adolescents in their career decision-making. 
Participants also discussed feeling pressured to pursue other career options due to 
confusing family messages. Though most participants reported feeling supported by their 
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families, some reported this support was also given in the context of “I support you, but you 
could also be a doctor.” These experiences could pose challenges to immigrant youth in that it 
can cause them to doubt their career interests and choices and subsequently make career 
decisions based on messages they have received from others (Kenny et al., 2007). These 
experiences can be most harmful in that it can prompt adolescent students to eliminate career 
choices based on academic requirements, years of schooling, or careers that are non-traditional 
such as visual artist or dancer. Essentially, messages that lead students to doubt their interests, 
skills, or work preferences can have significant impact on the career options they consider or 
foreclose due to these messages.  
Challenges to Career Goals  
In this study, participants discussed possible challenges they anticipate might get in the 
way of them achieving their career goals. Participant responses represented a wide range of 
barriers the participants believed they would face in attempting to pursue their career plans. 
Within the career counseling literature, perceptions of barriers have been found to greatly impact 
the career development of racial ethnic minority populations (Gushue et al., 2006). The various 
challenges participants in this study discussed provide further support for previous findings, 
illustrating the unique experience of Latino immigrant youth throughout their career 
development process.  
 For many students, particularly racial ethnic minority and immigrant students in America, 
perceptions of barriers has been found to increase the more experiences they have with systemic 
racial discrimination and limited access to financial, academic, and vocational resources 
(Arbona, 2000; Constantine, Erickson, Banks, & Timberlake, 1998). The belief that these 
limitations and experiences of discrimination will be a permanent part of their existence, leads 
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many Black and Latino students to feel less invested in their academic and career development 
(Jackson et al., 2006). As a result, students stop believing that a good education will lead them to 
attaining a good job, and believe that the career barriers they face will be insurmountable. The 
following section details two of the most commonly discussed barriers participants in this study 
reported they would face while pursuing their career goals. 
Paying for college. Perhaps one of the most common concerns for many college bound 
students is the cost of attending college, which can often deter students from pursuing an 
education beyond high school. Participants in this study discussed their concerns related to being 
able to pay for college and expressed this as being a barrier to their ability to achieve their goals. 
Participants may therefore have foreclosed career options that require many years of schooling 
due to these perceived financial barriers, a process previously described in the Gottfredson 
(2002) model of career development. The narrowing of possible career options a student 
considers for themselves has implications for their overall academic, career, and social class 
mobility. 
  Some participants shared the incredible amount of anxiety they feel as they think about 
how they will be able to pay for college on their own and simultaneously manage academic 
requirements. Being that seventy three percent of participants in this study identified their social 
class as lower/middle, working, or poor, it is not surprising that most participants identified 
financial concerns as a significant barrier to their ability to reach their academic and career goals. 
It is also not surprising that at least 40 percent of participants reported they plan to work after 
high school graduation. The majority of the participants expressed a desire to pursue post-
secondary education, which can be a critical step in obtaining advanced career skills and 
widening career choices. These findings further highlight the need for social class mobility and 
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the cost of academic and vocational exclusion that continues to limit the opportunities available 
to racial ethnic minorities and other vulnerable populations for multiple generations (Jackson et 
al., 2006). For the students in this study, their concern about paying for college might be due to 
family financial stressors and limited financial resources, but it is unclear if participants were 
aware of the financial resources (scholarships, grants, loan forgiveness) available to students that 
can considerably subsidize college costs. As Jackson et al (2006) have proposed, the educational 
and career barriers that minority youth perceive is related to their social cultural context, and 
social class location is a significant factor in the internalized belief that their career aspirations 
are not attainable for them. 
Academic challenges.  Participants in this study expressed feelings of concern relating to 
their ability to successfully navigate the academic requirements needed to continue in their 
vocational development. As with many immigrant groups, Latino immigrant families emphasize 
importance of academic achievement and the value of education.  Researchers in the field of 
education have identified the strong cultural value of education within the Latino community, 
and the pattern of lowered academic and vocational aspirations that many students develop over 
time (Jackson et al., 2006; Gonzalez et al., 2012; Kenny et al., 2003). Researchers have 
previously discussed the process by which many students begin to develop lowered academic 
and vocational aspirations, the longer they have been in the U.S. (Kenny et al., 2003). Scholars 
who have studied the process of how minority youth internalize school and work barriers 
(Jackson et al., 2006; Gushue et al., 2006; Kenny et al., 2003, 2007), report that although 
students believe that academic achievement can lead to higher career related success, repeated 
experiences of racial-cultural discrimination, economic limitations, and inadequate academic 
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resources compound the academic challenges these students face, which leads them to further 
restrict future goals. 
The school setting from which the participants in this study were recruited from is 
important to highlight in discussing the academic challenges participants believe they will face 
on their career path. Both of the school sites the participants in this study were recruited from 
were schools that are known for accommodating students who have had difficulties progressing 
in other more traditional four year high school settings. The participants in this study were all 
high school juniors and seniors over 18 years of age. For many of these students school has not 
always been an environment where they have experienced success or have received the support 
they would need to be successful. At the time these interviews were conducted (June 2015), 
many of the senior participants in this study were preparing to complete their high school 
performance based assessments (PBA’s) in order to complete the graduation requirements 
needed to graduate in the fall or the following spring. Compared to their White, middle class, 
same aged peers, this particular group of students has had a very different experience of high 
school and navigating academic challenges in order to transition to college or employment. 
Consequently, it is not surprising that participants in this study would identify academic 
difficulty as a challenge in their abilities to pursue their vocational aspirations. As previously 
stated, though students may understand that academic achievement leads to higher, more 
financially lucrative careers, they may believe that this is something that is simply not available 
to them because this is not what has been their experience. 
Needs for Career Success 
 Participants in this study were asked to discuss what they believe they would need in 
order to achieve their career goals. Career research literature has previously identified perceived 
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support as a protective factor in one’s ability to set and achieve academic and career goals and 
overcome perceived barriers to these goals (Edwards, & Lopez, 2006; Gomez et al., 2001; Kenny 
et al., 2003).  Similarly, the majority of the participants in this study identified the need for 
family and social support in order to continue to remain motivated and focused on accomplishing 
their goals.  
Family and social support. Participants in this study reported they would need continued 
family and social support from friends and teachers as they pursue their academic and career 
goals. These findings are consistent with previous discussions illustrating participants in this 
study primarily speak to their family about their career goals. For these participants, family 
connection and having a strong sense of community is a powerful cultural value that appears to 
provide ongoing motivation and encouragement to achieve their goals. This strong sense of 
community and interdependence may also foster a sense of confidence in participants as they 
prepare to meet more challenging academic environments while attending college or moving 
away from home.  
Relationships with their teachers and school counselors were also highly valued sources 
of support for participants in this study. The academic support participants described in this 
study should not be understated, as many Latino students have had challenging experiences in 
school. As Valdes (1997) noted, it has been a common belief among educators that the high rate 
of school failure among Latino students has been due to limitations within the Latino community 
such as limited language proficiency, Latino cultural values, or family structure. These beliefs 
have contributed to the continuous systemic challenges Latino students encounter within their 
school environment. Given that the Latino youth in this study have traditionally struggled to 
succeed within their academic environment, it is important to note when they feel connected to 
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and supported by their teachers, counselors, and school staff. Without question, participants in 
this study expressed they felt comfortable discussing their future academic and career plans with 
teachers and counselors at their school, which they believed was essential for them to feel 
encouraged and continue to pursue their goals. Taken together, participants connection to various 
sources of support can serve as crucial social and cultural encouragement of the academic and 
career aspirations Latino youth set for themselves. 
Financial resources. As has been discussed previously, participants in this study have 
identified access to financial resources as a challenge that might get in the way of their ability to 
accomplish their career goals. Conversely, some participants in this study believe they will be 
able to access financial resources, but fear they may not be able to sustain these resources and 
continue to meet the financial demands their academic or vocational needs may require. Scholars 
have previously discussed the ongoing strain on the mental health of working class families 
experience due to limited financial resources (Smith, 2010). These familial anxieties and 
stressors may trickle down to adolescent students and influence their perceptions of what 
opportunities they believe are available to them due to their economic standing or limited 
financial means. To reiterate, their worries related to being able to finance their college education 
are not exclusive to the participants in this study. What is unique to these participants is the 
overall social cultural context and juxtaposition of being a racial ethnic minority in an inner city 
school system, with limited access to financial resources, and having to navigate bi-cultural 
identities and expectations alongside the systemic and institutional discrimination associated 
with these identities.  
Purpose of Having a Career  
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As Lent and colleagues (2004) have previously reported, the career experiences within an 
individual’s immediate family context can influence the messages and beliefs they internalize 
about what career options are available for them, whether they have choice in these options, and 
subsequently what the purpose of having a career is. Career theories have projected that an 
individual’s career choices can be an expression of their interests, preferences, and experience 
engaging in these activities (Lent et al., 2004; Blustein, 2001; Chaves et al., 2004), but also the 
career role models they interact with in their social context, primarily their families. This context 
can deeply impact what they believe the purpose and value of a career is (Risco & Duffy, 2010). 
This study attempted to explore if this process applied to Latino immigrant students who 
participated in this study. As detailed in Table 2, the majority (73 %) of the parents of the 
participants in this study were employed within the service field (home health aide, waitress, 
cook, hairdresser, farmer). For participants in this study, exploring if the occupation held by 
parents influenced what they came to believe the purpose of a career was, became a relevant 
point of inquiry. In other words, did participants feel the purpose of a career was to meet the 
financial needs of the family or did they believe they had more choice in what they chose to 
pursue as a career option? Traditionally, career choice has been a career concept reserved for 
those with academic, economic, and social mobility; mostly White, middle class groups. 
Communities of color, with limited financial resources are usually not afforded the same career 
choices and adolescent youth may feel the cultural and financial pressure to pursue vocational 
options that will help them provide for themselves and their families. 
One goal of exploring participant’s beliefs about their career choices was to further 
understand the motivation behind the career decisions of participants. Being that Latino cultural 
values emphasize the wellbeing of the collective and providing for the family, participants were 
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asked to discuss whether they believed the purpose of having a career was to meet financial 
needs and become economically self-sufficient and provide for themselves and their families. 
Additionally, this specific inquiry provided the opportunity to explore whether participants 
believed they had a choice in their career decision making, and if they felt they could pursue a 
particular vocation because it was something they enjoyed doing and provided a sense of 
personal fulfillment or purpose. In this study, seventy-three percent of students reported their 
parents were employed in a service-oriented position. In relation, the majority of participants 
reported the purpose of having a career was to be able to make a living financially, but they 
should also be happy and enjoy what they are doing. Participants expressed they believe a career 
was something that one should be invested in and feel fulfilled doing. The participants of this 
study felt strongly that pursuing employment that allowed them to feel financially and personally 
satisfied was important in their decision-making.  These findings offer support to what career 
theorists have previously found as the influence family connectedness in addition to feelings of 
belongingness within the American culture has on the career development of immigrant youth 
(Kenny et al., 2007). 
Strengths and Limitations of this Study 
Strengths 
 In discussing the strengths and limitations of this study, the fundamental concepts and 
guidelines proposed by Hill et al., (2005) for conducting consensual qualitative research (CQR) 
will be reviewed. One of the prominent characteristics of CQR is that it allows for a more 
illustrative and diverse method to gather and interpret data and research findings. As a research 
method, CQR provides for the inclusion of traditionally excluded populations from academic 
research studies. Therefore, a significant strength of this study is that it allowed for the 
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participants to express their experiences of being an immigrant Latino youth on the verge of a 
vocational development milestone. The use of a semi-structured interview provided the 
foundation that allowed participants to provide descriptive, client centered narratives and 
elaborate on their experiences and offer details that would otherwise not be included using 
traditional qualitative research methods. For most of these students, who identify as poor, 
working, or lower middle class, are racial ethnic minorities, and exist between two cultures, 
being represented in career psychology literature speaks directly to research scholars’ call for 
more inclusive methods of research focusing on the changing vocational population.  Using CQR 
to give voice to a group that has traditionally been excluded from academic and employment 
opportunities is certainly a strength of this study.  
 As suggested by Hill et al (2005) our research team consisted of three members, racially 
diverse and with varying experiences in career counseling and qualitative research. The team 
also included an outside auditor, who provided invaluable guidance, support, and feedback as we 
developed our domains and core ideas. The auditor was an integral part of helping our research 
team narrow down domain categories and always return to the participant’s original interview 
transcript to check for understanding and to check each other’s biases and assumptions. In 
determining domains and core ideas, the research team worked collaboratively on ensuring that 
the essence of each participant’s experience was preserved throughout the process.   
 Results of this study further extend on career-development concepts presented in SCCT 
and Gottfredson’s theory of career development. Consistent with prior career research studies 
(Kenny et al., 2005, 2007; Chaves et al., 2004), this study aims add to existing literature in 
highlighting contextual factors that influence the career development and decision-making of 
Latino adolescents.  Most notably this study highlights the financial challenges participants 
 
     
 
111 
navigate and how these challenges influence their career plans. Additionally, the impact of 
participant’s racial cultural identity on their academic and vocational development can be 
considered as a strength of this study.  
Limitations 
 The results presented should be interpreted with careful consideration of the limitations 
of the current study. Using a qualitative research method, it is imperative to explore important 
characteristics of the participant sample in this study. Though all of the study participants were 
over 18 years of age, many of the students were in varying phases of their high school education 
with some preparing to graduate at the end of the school year, and others who were taking a 
modified academic load and preparing to graduate the following school year. For this reason, the 
participants in this study may present with varying degrees of college readiness and some 
participants may have a clearer idea of their career aspirations as they approach graduation. The 
participants in this study were recruited from two N.Y.C. public high schools that typically serve 
students who have struggled in their previous academic settings. As such, the participants in this 
sample present with a distinctly different perspective when compared to other high school 
students, and more specifically other Latino immigrant students. Given the small sample size, 
and the distinct academic experience of this sample it is important to caution against generalizing 
the results to a broader population.  
 One of the criteria for participating in this study was to identify as an immigrant.  This 
meant either the student or one of their parents were born outside of the U.S. As suggested by 
Hill (2005) study results can be made stronger with a more homogenous sample. Being that sixty 
percent of the participants in this sample were born in the U.S. they may have a different 
immigrant experience at school or within their families compared to foreign-born students. As 
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found in previous studies, students who are more recent immigrants typically have lowered 
perceptions of barriers to academic and career aspirations (Gonzalez et al., 2012). Additionally, 
it is unclear if participants in this study would identify themselves as immigrants, particularly 
those who were born in the U.S. Gonzalez et al (2012) have noted children of recently 
immigrated families face challenges as they enter U.S. schools. U.S. born students may not face 
the same barriers to academic and vocational progress. For this reason participants in this study 
may not consider their immigrant identity and how this impacts their academic and vocational 
experience as a hindrance to their goals. Additionally, it should be noted that one participant in 
this study identified as Puerto Rican, which is technically a U.S. territory making the people of 
Puerto Rico American citizens. The decision to include this participant in the study included 
consideration of the language, cultural values and customs, and family structure, of this 
participant, which is more aligned with the other participants presented in this study. Taking 
these factors into consideration when reviewing the research results is crucial in gleaning useful, 
practical information from the results presented in this study.  
 In using qualitative methods of research, the trustworthiness and transparency of the 
research results, data analysis process, and research team members should be presented. 
Qualitative researchers Hill et al (2005) offer recommendations for ensuring trustworthiness of 
the data and how to present research results so that other researcher are able to duplicate the 
research procedures in the future. As presented in the methods section, this study provided a 
description of the research sample and the recruitment procedures, the interview process, and 
interview protocol included in Appendix B. Additionally, the author provided a description of 
the interview transcription process, the data analysis process including the use of an auditor and a 
stability check. For this study, all three of the research team members were affiliated with an 
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elite academic institution and occupied middle and upper middle class social status. Though the 
team members embraced a progressive, social justice oriented training program within their 
respective fields of study, it is possible that team members who occupied different social and 
economic locations may have formulated and interpreted the research findings differently. 
Future Directions for Research  
 Expanding the field of career and counseling psychology should include the use of more 
descriptive, client-centered research methods, and allow for the inclusion of experiences of 
typically underserved, under-represented populations. This study explored the career 
development process for Latino immigrant youth and ways the field of psychology can attend to 
career development and mental health needs of this population. The results of this study present 
several areas within career counseling and the immigrant youth experience that could be further 
explored in future research studies. This study focused solely on the career development 
experiences of Latino immigrant youth, but further research can explore what this experience is 
like for other immigrant groups who might have a different academic experience and therefore 
may present with other mental health and vocational needs.  
 School location and student population may also contribute to the perceptions of barriers 
and career aspirations of the participants in this sample. Future research can further highlight 
how the academic context impacts the career development of immigrant students. As presented 
by Katz (1999), the school environment has had a long history of depriving Latino immigrant 
students of the resources and opportunities they need to succeed academically and beyond. 
Therefore, future research should aim to explore how academic settings with a large 
representation of immigrant and Latino communities can meet the academic and vocational 
needs of these students. As discussed before, as the largest immigrant group in the U.S., the 
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Latino youth population also has the highest rate of academic disengagement, in what has been 
called the “push out” process of poor and working class Latino youth leaving their schools (Katz, 
1999). These findings are particularly alarming when considering that Latino cultural values 
strongly emphasize academic achievement and pursuing post-secondary education. As a cultural 
value, familismo and particularly the perceived support from family members, has been found to 
be a protective factor for Latino youth. As such, it is recommended that career researchers 
continue to investigate the role family relationships have on the vocational experiences of Latino 
youth. Future research may focus on exploring the distinct academic challenges Latino youth 
experience, and how family support can be enhanced by including them in the school culture. It 
is worth exploring what messages the families of these students are receiving and whether they 
also experience discouraging messages about the academic and vocational opportunities 
available to their children. 
 Scholars have noted that once Latino immigrant students enter the U.S. school system, 
their academic and vocational aspirations are challenged and they perceive more barriers to 
school and work (Gonzalez, et al., 2012). Results of this study indicate that for many participants 
their connection to school staff, like teachers and guidance counselors, was a valuable source of 
support as they navigate academic requirements for graduation and the college application 
process. Participants also reported they speak to their teachers about their career aspirations and 
feel supported in these goals. This experience is worth further exploring particularly with the 
goal of examining the effectiveness of academic and vocational development interventions 
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Future Directions for Clinical Practice 
 For mental health and vocational counselors working with Latino immigrant populations, 
cultural competency and understanding of the experiences of immigrant families and adolescent 
youth are critical in providing culturally responsive career counseling and mental health services. 
Social learning theory (Krumboltz, 1996) proposes that the role of the career counselor is to help 
clients expand their career choices, and help clarify beliefs that can interfere or promote their 
career plans. Participants in this study identified financial, academic, and cultural barriers they 
believe would get in the way of their career goals. Career counselors and mental health 
practitioners can use these opportunities to challenge students’ perceptions of barriers and 
promote the use of resources available to low-income, inner-city minority students. Expanding 
students’ understanding of accessible sources of support and allowing students to openly discuss 
their worries and anxieties related to career barriers, can have significant impact on the academic 
and career aspirations. 
The cultural identity and development of Latino immigrant youth can be a complex and 
challenging process. The varied expectations for achievement and the impact bi-cultural 
identities can have on immigrant youth can be an overwhelming experience. For mental health 
practitioners and career counselors working with Latino immigrant youth, having an 
understanding of the numerous cultural strengths available to Latino students can help enhance 
the positive influence of these resources and supports. Primarily, counselors and clinicians can 
make attempts to engage not just students in exploring academic and vocational opportunities, 
but also offer avenues for families to become involved and connected to the vocational decision 
making process. In this process, vocational and mental health counselors can offer a way for 
Latino students to integrate their cultural identities, which as has been found by career scholars 
 
     
 
116 
to offer Latino students a foundation to feel more confident in their career decision-making 
(Risco & Duffy, 2010; Gushue, 2006). Feelings of doubt, lack of motivation, and indecisiveness 
are markers of students who struggle to feel a sense of belonging and internalize anti-immigrant 
sentiments expressed by the social political climate they live in. School counselors and 
psychologists are encouraged to provide students opportunities to feel open to express their 
cultural identity and foster an environment of acceptance and encouragement to alleviate some of 
these oppressing forces. 
Family support, though a prominent feature of Latino cultural values, should not be 
assumed is an experience of all Latino immigrant youth. Familismo, or the commitment to the 
family unit and community, can be an incredibly positive influence on Latino immigrant youth 
and their ability to feel connected to their culture and Latino identity. It can also become a source 
for cultural conflict particularly for adolescents adjusting to their bicultural identity experience. 
In this study, most participants reported talking to their family about their future career goals, but 
some participants had very different experiences within their families, with some reporting 
receiving mixed and at times discouraging messages from their family about their career choices. 
With this in mind, it is recommended that career counselors explore the students support 
networks, and particularly their familial connections. Navigating the intricate process of bi-
cultural development can lead students to feel socially, and culturally isolated, in this case 
vocational counselors and mental health providers can offer critical support for Latino students. 
Racial, ethnic, and social class discrimination as well as are systemic barriers to the 
academic and economic mobility of the Latino community. For vocational counselors and mental 
health clinicians working with Latino youth it is imperative to develop an awareness of the 
multiple systemic challenges students contend with in their various social and academic settings.  
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The importance of a school environment that validates and embraces the racial and ethnic 
identity of its students cannot be overstated.  In fact, Gonzalez et al (2012) have found that 
students who feel culturally validated by others at school and experience positive ethnic regard, 
have more confidence in their college goals and career aspirations. Vocational counselors and 
school staff hold influencing positions as they can provide the academic, cultural, and social 
support family members alone cannot provide. Vocational counselors can help students expand 
their ideas of the acceptable range of possible careers available to them by exposing them career 
role models who may be similar to them in race, ethnicity, gender, or immigrant identity.  
Conclusion 
 The participants in this study represent a population of students often ignored in 
academic and vocational research. Results of this study illustrate the significance of accessible 
academic resources and sources of support for students and the lasting impact educational 
barriers can have on students and their families. The school sites and students in this study were 
chosen because they represent the complex experience of Latino immigrant youth, and the 
challenges of succeeding within their academic environment and beyond. The majority of the 
participants in this study had high career and academic aspirations, and felt confident in their 
ability to achieve these goals. Their confidence though is contrasted with the reality that many of 
them were struggling to complete high school and were concerned with academic difficulty of 
college courses and having the necessary financial resources to attend college. These social 
economic stressors greatly impact the perception of accessibility of academic and vocational 
opportunities for Latino immigrant youth who are often overrepresented in low-income, service 
industry employment positions.  
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 For many immigrant families, academic success if of highest priority and is often 
emphasized through cultural values. A common experience though for many Latino immigrant 
youth, and for students of color, is the experience of academic exclusion, or the “pushing out” of 
Black and Latino students from academic institutions due to low academic performance and 
subsequent school disengagement. As researchers have previously reported, immigrant student’s 
experiences with discrimination typically increase the longer they have been in the U.S. and in 
the American school system. Internalization of these experiences have been found to impact 
students perceptions of what they can achieve, leading to an academic and vocational 
achievement ceiling for Latino students who grow to believe certain career options are simply 
not available to them (Bonifacio & Guhsue 2014). As the field of vocational psychology 
continues to address the need to be more inclusive in its research methods and population, it is 
critical to highlight the process by which many immigrant students and their families become 
limited in their socioeconomic stability across generations.  
 The purpose of this study was to offer a glimpse of the career decision-making process of 
Latino immigrant youth. Their willingness of the participants to offer their voices and share their 
experiences will undoubtedly help pave the way for future generations of immigrant youth to feel 
that they belong and can thrive in the U.S. Educational and vocational advancement offers 
immigrant students and their families the invaluable opportunity to achieve social and economic 
mobility for generations. The current sociopolitical climate and systemic forces of racial and 
ethnic oppression continue to threaten the core values and liberties that many immigrant families 
risk so much to be able to obtain. In thinking about how the field of psychology and education 
can better meet the needs of Latino immigrant youth, I am hopeful that the results and 
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recommendations presented in this study can offer some guidance for providing culturally 
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     APPENDIX A 
Demographic Questionnaire 
 
1. What is your gender? 
2. What is your age? 
3. Where were you born?  
4. If born outside US, how old where you when you arrived to US? 
5. How long have you lived in the US? 
6. How long have your parents lived in the US? 
7. What is your primary language used now? Is this the same as your first language? 
8. What other languages are spoken in your home? 
9. How do you identify? (Black, White, Hispanic, Latino, Multiracial, Other) 
10. Who do you live with? 
11. How many siblings do you have? 
12. Do any of your siblings attend college? 
13. What is the highest level of education completed by your mother?         
 Your father?  
14. What is your mother’s occupation? 
15. What is your father’s occupation? 
16. Which of the following best describes your family’s socioeconomic status? 
Poor/Low income  Lower Middle Class   Upper Middle class 
Working class   Middle Class    Upper Class 
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    APPENDIX B 
Interview Protocol 
 
1. What do you like to do when you have free time? What kinds of things do you like to 
spend your time doing? 
  
2. What kinds of things do you enjoy at school? Are there certain activities, subjects that 
you enjoy more? How come? Are you good at these activities? 
 
3. What are your thoughts about what you will do when you grow up? What do you think 
you would be good at? 
 
4. Have you always wanted to do that? What did you want to be when you were younger? 
What made you change your mind?  
 
5. What makes you interested in doing that?  
 
6. Who do you talk to about what you want to be when you grow up? Why do you talk to 
this person about what you want to be? 
 
7. What do people in your family think? Who says that? Why do you think they say that? 
How do you feel about what they think/say about your plans? Are their messages 
positive? Negative? 
 
8. What do people at school think about your goals? Who says that? How do you feel about 
what they think/say? 
 
9. Do you feel like you can reach your goal? If not, what you think might get in the way? 
What do you think you would need to be successful? 
 
10. Who/where do you feel most supported in your goals? How come?  
 
11. What do you think the purpose of having a career is?  
 
12. What is important for you when you think about choosing a career? Doing something you 
love? Making money? Paying for college/ having college degree? 
 
13. Are there messages you have received from others about what you should or should not 
be when you grow up? Who says that? How do/did you feel about these messages? 
 
14. What was it like for you to participate in this study? 
 
15. Is there anything else you would want me to know? 
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     APPENDIX C 







Dear Students,  
My name is Luisa Bonifacio and I am currently a doctoral student in the counseling psychology 
program at Teachers College, Columbia University. I would like to invite you to participate in 
my research study aimed at exploring the career development of immigrant students. The study 
will involve an interview asking you questions related to your thoughts about your future career 
plans. The interview will last approximately 30 minutes total. The interview will be a similar 
experience to that of talking to your teacher or career counselor about your career goals. 
Participation is completely voluntary. Your participation will be confidential and your school 
will not be identified.  
 
If you would be interested in participating and meet the following criteria, please contact me.  
In order to participate you must be  
 
 18 years old or older 
 Identify as an immigrant student (either you were born outside of the US or one or both 
of your parents were born outside of the US) 
 Identify as Latino/a or Hispanic 
 
Thank you for your help in this research study.  
If you have any questions you can reach me at XXX-XXX-XXXX or at 
XXXXXX@tc.columbia.edu 












    APPENDIX D 
 
Description of the Research/Participant’s Rights 
 
 
TITLE OF STUDY: The Career Development of Latino Immigrant Youth 
 
PRINCIPLE INVESTIGATOR: Luisa Bonifacio, M.S. 
DESCRIPTION OF THE RESEARCH:  You are invited to participate in a research study on 
your career decisions. Some of the questions you may be asked include: what do you see 
yourself doing after high school? What kinds of activities are you good at in school? The purpose 
of this research is to have a better understanding of the factors that influence the career decisions 
adolescent youths make. You will be asked to answer about 15 questions during a 30 minute 
interview conducted by a psychology doctoral student. Some of the questions you will be asked 
include demographic questions related to how long parents have lived in the U.S., if you have 
siblings, highest level of education completed by parents, and parents occupation. The interview 
will take place at you school but will not take place during academic instructional time. You 
teacher, school administrator and the researcher will choose a time and a location in the school to 
have the interviews. Your interview may be audio taped, only if you give the researcher 
permission to do so. All audio taped interviews will be destroyed immediately after the interview 
has been accurately written down. The research will be conducted by the researcher. The 
research will be conducted at an unused classroom, meeting room, or other available room in 
your school. Your participation is voluntary. You have the right to refuse to answer questions 
you feel uncomfortable answering. You have the right to end the interview at any point if you 
choose to. You have the right to remove yourself from the study without consequences. You 
have the right to ask about your progress in the study and express reactions to the interview at 
any point.  
RISKS AND BENEFITS: There is minimal risk associated with your participation in this study. 
Risk may include some discomfort as you answer interview questions. During the interview, you 
may have a similar reaction as to when you talk to a teacher or career counselor about you plans 
for the future. If you experience discomfort and are unable to continue the study the interviewer 
will refer you appropriate school support services if needed. There will not be any direct or 
indirect consequences to you should you choose not to participate in this study. You can stop 
participating in the study at any time without penalty. Whether you participate in the study or not 
has no relation to your school grades or academic standing. The current study offers no direct 
benefits in participating.  
DATA STORAGE TO PROTECT CONFIDENTIALITY: Your identity will be kept 
confidential by assigning a false name to be used in all research documents. You false name will 
also be used in any published materials including the researcher’s dissertation. You school will 
also be kept confidential by assigning it a false name. All of the research materials will be kept in 
locked file cabinet in the researchers home, which is locked at all times. These materials will 
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only be used by the research team for research purposes only. The audiotaped interviews will be 
transcribed and checked for accuracy and immediately destroyed afterwards.  
TIME INVOLVEMENT: Your participation will take approximately 30 minutes to answer 
interview questions.  
HOW WILL RESULTS BE USED: The results of the study will be used in the principal 
investigator’s (Luisa Bonifacio) dissertation.  
I agree to participate in this study. I understand the risks and benefits related to my participation 
and have been informed of my rights as a participant. I understand how the investigator plans on 
storing data and protecting my confidentiality. I understand the time involvement required and 
how the research results will be used. I have been provided with the investigator’s contact 
information should I have any questions or concerns or wish to withdraw from participating.  
 (  ) I give consent to be audio taped.  
 () I do NOT give consent to be audio taped.  
Participant's signature: ________________________________   
 Date:____/____/____ 
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Table 1:  
Participant Demographics  
 
Participant  Age Gender  Race  Ethnicity Social 
Class 
Status 





1 19 F Hisp Puerto Rican Lower 
Middle 
1 brother U.S. College  
2 18 F Hisp Dominican Upper 
Middle 
1 brother U.S. College  
3 18 F Hisp Dominican- 
American 

















6 18 M Hisp Mexican-
American 
Working 3 brothers U.S. College/work 
7 18 M Latino Mexican-
American 
Working 1 sister Mexico College/work 









9 18 M White Dominican-
American 
Poor/ Low  12 
siblings 
U.S. College/work 
10 19 F Latina Mexican Poor/ Low 1 brother Mexico Work  
11 18 F Latina Dominican- 
American 
Middle 2 brothers 
1 sister 
U.S. College  







13 18 M Latino Mexican Working 2 sisters U.S. College  
14 19  M Hisp Dominican Middle 3 sisters U.S. College  
15 18 M Black Honduran Lower 
Middle 
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Table 2:  






































3 Spanish English/Spanish 15+ Some 
college 





4 Spanish English/Spanish 20+ High 
School 
 
NA Beautician  NA 







Dog trainer  




NA Home health 
aide 
NA 





Waitress  Cook  
8 Spanish English/Spanish 12 Some 
college 
 
NA Home health 
aide 
NA 





Unemployed  Farmer in 
D.R. 





Waitress  Cook 

























Hairdresser  Factory 
metal worker 
 
     
 
141 






Receptionist  Plumber  





































Categories from Cross Analysis of All Cases for Domain 3: Career Influences 
Category 
A. I talk to my family about my career goals 
Case 1: Student talks to her mother about her career goal of being an artist 
Case 2: Student talks to her family in the U.S. and Mexico about her career goals 
Case 3: Student talks to her mother about her career goals 
Case 4: Student talks to his mother about his career goal of being a physical therapist 
Case 5: Student talks to her mother about her career goals 
Case 6: Student talks to uncle about his career goal of becoming an investigator 
Case 8: Student talks to his mother about his career goals 
Case 9: Student talks to his mother and father about his goal of working in the criminal 
justice system 
Case 10: Student talks to her dad about her goal of becoming a businessperson 
Case 11: Student talks to her mother about her career goals 
Case 12: Student talks to mother about his career goals sometimes 
Case 13: Student talks to his mother about becoming a doctor 
Case 14: Student talks to his brother about his career goals 
 
B. I talk to my teachers about my career goals 
Case 1: Student talks to teachers about goal of being an artist 
Case 2: Student talks to teachers, counselors, school advisors about career goals 
Case 4: Student talks to teachers about becoming a physical therapist 
Case 5: Student talks to teachers about career goals because they ask about her plans 
Case 6: Student talks to teachers about career goals 
Case 7: Student talks to teachers, college counselor about career goals 
Case 9: Student talks to teachers about his career goals because they seem interested 
Case 11: Student talks mostly to teachers about his career goals 
Case 14: Student talks to teachers about career goals because they have been where he 
would like to be 
 
C. I feel supported by my family in my career goals 
Case 1: Student feels supported by family in their career goals and finishing school is 
priority 
Case 2: Student feels supported by mother and father in career goals, though they may 
not fully understand what his plans are 
Case 3: Student feels supported and encouraged by family to pursue career goals she 
enjoys 
Case 4: Student feels supported in career goals by his mother 
Case 5: Student feels encouraged by her family to choose something she enjoys doing 
Case 6: Student feels supported by family’s positive messages of encouragement 
Case 8: Student talks to his mother about his career goals and feels supported 
Case 10: Student feels supported by her mother in her career goals and feels determined 
to achieve her goals 
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Case 11: Student feels supported by her family in her goals, particularly her brother 
Case 13: Student feels supported by his mother in his career goals, even though she 
cautions him it may take many years of school 
Case 14: Student feels most supported by his brother in his career goals 
Case 15: Student feels supported by family who helps motivate her to finish school 
 
D. I have received mixed messages of support about my career goals 
Case 1: Student receives mixed messages of support from school due to “starving artist” 
stereotype 
Case 4: Student feels others want him to be a lawyer because it would mean he would be 
successful 
Case 5: Student has been told her career choice involves too many years of school and 
she should choose something else 
Case 8: Student feels others are concerned his career choice is too dangerous and would 
not allow him to make money to support himself 
Case 9: Student feels others are concerned about his safety in his career goal to be in law 
enforcement, but he feels confident in his goal 
Case 11: Student has received judgmental comments from other students about his career 
choice 
Case 12: Student feels he receives stereotyped messages from the media and family about 
his career goals 
Case 13: Student has been told being a doctor requires many years of school, which 
causes her to doubt her choice 
Case 14: Student feels other do not understand his desire to pursue a career in politics and 
have told him to pursue a career in medicine or law 
Case 15: Student receives mixed messages of support from family who would like him to 
become a doctor 
 
E. My career decisions have been influenced by social cultural factors such as culture, 
economy, political climate, and TV/media 
Case 2: Student receives influential support from family in Mexico 
Case 3: Student reported her TV interests have shaped her career goals 
Case 4: Student feels his peers are not totally supportive of his goals and his mother may 
not fully understand what he would like to be 
Case 9: Student reported growing up in Mexico has influenced his career choice to be 
involved in criminal justice and law enforcement 
Case 12: Student feels his identity as a Latino male living in NY influence his career 
options as he feels he receives stereotyped messages about his gender, race, and class 
from his family, friends, and the media 
Case 14: Student feels others dismiss his career choice due to his race, class, immigration 
status and his age 
 
F. I do not talk to teachers or family about my career goals 
Case 4: Student does not discuss her career plans with others at school because he feels 
judged by his peers 
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Case 7: Student does not talk to her family about her career goals because she does not 
feel close to them 
Case 10: Student does not trust others at school and does not talk about her goals 
































Domains, Categories, and Frequencies* 
Domains     Categories      Label 
1. Self-Efficacy   
  I feel confident in my academic interests and have received  
positive feedback about my abilities     General 
I feel confident I can achieve my career goals   General 
I feel I can reach my career goals, but I have some concerns Variant 
 Career Aspirations  
I have changed my mind about my career goals    Typical 
I would like to pursue a career in criminal justice/law    
enforcement        Variant 
I would like to pursue a career in business    Variant 
I would like to pursue a career in the helping/health care    
profession        Variant 
I would like to be an artist      Variant 
I have always had the same career goals     Variant 
 Career Influences 
I talk to my family about my career goals    General 
I talk to my teachers about my career goals    Typical 
I feel supported by my family in my career goals   Typical 
I have received mixed messages of support about my career goals Typical 
My career decisions have been influenced by social cultural   
factors such as my culture, economy, political climate  Variant 
I do not talk to teachers or family about my career goals  Variant 
   The TV/media influences my career goals    Variant 
 Challenges to Career Goals 
I think paying for college may be a challenge to achieving my   
career goals        Variant 
I think academic difficulty/many years of school may be a    
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challenge to my career goals      Variant 
My lack of motivation/indecisiveness/other interests may be a   
challenge to my career goals      Variant 
   My social cultural identity might be a challenge to my career  
   goals         Variant 
 Needs for Career Success 
  I need support from friends, family, and teachers to achieve my  
career goals        General 
I need financial support and resources to achieve my career goals  Variant 
I need a good education to achieve my career goals   Variant 
I need to stay focused and motivated to achieve my career goals  Variant 
   I need a good learning environment to achieve my career goals  Variant 
 Purpose of a Career 
  I believe the purpose of a career is to make money and enjoy   
what you are doing        Typical 
I believe the purpose of a career is to enjoy your career and have    
a purpose        Variant 
   I believe the purpose of a career to be financially stable  Variant 
 Reactions to Research Study  
  It was ok to participate in this interview    Typical 
   I felt good participating in this interview     Variant 
 
*General (14-15 cases), Typical (8-13 cases), Variant (2-7 cases), Rare (0-1 cases) 
    
 
 
 
 
 
 
